
The Effective Provision of Te Reo Māori in and through Education Rubric

	Provision
	

Teaching
	Content
	Iwi
	Responsiveness
	

	
	Māori language in education is available and delivered in an appropriate learning environment The network has the capacity and capability (people, buildings, teaching and learning resources and funding) to support and strengthen the delivery of Māori language in education
	Proficiency and competency of the Māori language teacher workforce to deliver education programme and curricula content in and through the Māori language
	Māori language is deliberately supported in education programmes through curricula content that reflects reo-a-iwi, mita, ngā kōrero-ā-iwi, ā takiwā hoki
	Working with and for iwi as the kaitiaki of Māori language and critical partners to provide for Māori learner identity, language and culture within education settings
	Are  education settings responsive to the language needs, priorities and aspirations of the learner, their parents, families and whānau

	Highly Effective
	Māori language is provided, valued, accessible and embedded within all education settings and contexts. Provision enables and encourages learners to reach progressively higher levels of Māori language fluency/proficiency. Learning environments are set up to inspire learners and support learning and are fully ICT network connected. A strong high quality Māori language learning pathway is available from early childhood education to tertiary for learners.
	Effective teachers of Māori language have a high level of Māori language proficiency and provide clear pedagogical leadership. There is a strong focus on delivery in a manner that is consistent with language acquisition theory. Research and learner outcome data are gathered to drive evidence based practice. Māori language teacher development plans (school or community based) to ensure the quality of teachers’ language proficiency and constant improvement of teaching and learning. School leaders’ value and support Māori language provision.
	The richness of the Māori language and reo-a-iwi (tikanga, grammar, structure and worldview) is provided for and reinforced across the range of education provision. Content connects to all learners existing cultural knowledge and is embedded within the wider learning programme. Learners’ progress steadily to higher language proficiency levels and their cognitive development and broader education achievement are enhanced through their Māori language competencies and proficiency. Provision nurtures all learners’ identity, language and culture, through content appropriate to each learner.
	Educators value and are engaged in meaningful relationships with iwi to ensure content, and provision is in place to maintain and enhance te reo ā-iwi, iwi content and iwi focussed learner outcomes. Iwi value their education partnerships and see them as a key way to influence and support uri and Māori in their rohe. Iwi are valued as language owners and partners. Education providers value and invest in iwi expertise to ensure the quality and authenticity of their provision. Iwi are involved in setting the strategic priorities and planning for the education institution.
	The learning environment is highly responsive and tailored to the needs and aspirations of learners, and their parents, families and whānau. The learning environment also values and affirms the identity, language and culture of learners. Educationally powerful connections exist between whānau and education providers. Whānau feel valued and welcomed and are aware of the influence and importance of their contribution and support to learner outcomes. 

	Consolidating Effectiveness
	Māori language is valued and is available for learners. Learners have access to education at their desired immersion level. Provision of Māori language delivers content appropriate to the specific language learning levels of learners. Provision enables and encourages learners to reach higher levels of language and educational achievement. Learning environments are nicely presented and not all have ICT provision. A clear learning pathway offers learners access to Māori language from early childhood education to tertiary.
	There is evidence of pedagogical leadership with some attention to improving teaching practice in and through the Māori language. Teachers are actively upskilling their proficiency of te reo Māori me ōna tikanga and/or pedagogy in teaching. 
	Māori language is positioned within education provision and content and the practice of speaking the Māori language in everyday settings is supported. Content is developed to connect to learners’ existing culture knowledge and wider learning programmes. Effort is being invested to ensure reo ā-iwi and tikanga ā-iwi is reflected, and grammar and language structure is correct. 
	Educators and iwi preferences equally determine engagement and processes for working together (e.g. method) on Māori language in education and these are mutually agreed and acted upon. Education provision for learners is enhanced through the connections education providers have with iwi who are recognised as key stakeholders. There is alignment between iwi education priorities and the day-to-day operations of the education provider.
	Curricula and/or programme content is informed by learner voice and also advice and input from parents, families and whānau. Māori language in education programmes reflects learners, parents, families and whānau cultural context, values and worldview of education. Learners and their parents and whānau feel valued and included but still see room for improvement. 

	Developing Effectiveness
	Māori language is supported and delivered on demand but is not necessarily embedded. Requests for access are responded to by providers who think outside the square to enable learning of and in te reo to be integrated into the learning programmes.  Learning environments are acceptable but opportunities to make improvements are missed or not prioritised. Some learning pathways exist but provision might not be the preferred option.
	Some initiatives will be in place to strengthen pedagogy and teacher language quality but these may be external and generic professional development options, not endorsed by iwi within the school/iwi community.
	Māori language is supported and visible in the education provision content for entry/basic language learning levels and has some connection to wider learning. Language progression and attendance to reo-ā-iwi and other language quality indicators may not be so evident. 
	Educators engage in relationships with iwi in contexts where it advantageous for both parties to do so, such as curriculum development with regards to Māori language. Both parties see opportunities where the partnership could be strengthened. There are issues that need to be worked on to improve collaboration and strengthened provision for learners.  
	There is a shared understanding within the learning environment of the language needs, strengths and aspirations of learners and their parents, families and whānau. Authority and decision making is not inclusive or driven by learner voice or their parents but they are valued and know how to request support.

	Minimally Effective
	Māori language is respected but is accessed off site or in a manner not well connected or integrated into a learner’s learning programme. Access to Māori language is not tailored to the preferred immersion level of each learner. Learning environments are adequate but not at the same quality as the rest of the wider learning environment. Provision is available. There are some gaps in provision but not to the extent that learners don’t make progress.
	There may be pockets within the education setting or context where some of the good practices of language learning or thinking are evident, but they are not widespread and heavily dependent on the presence and leadership of one or two teachers. No systematic plans are in place to raise and ensure teaching and teacher language quality. 
	Māori language is acknowledged within the education provision content but provided in an ad hoc manner and has a limited connection to wider learning. A few errors are visible but content misses opportunities to impart cultural knowledge and attend to iwi specific qualities.
	Provision is beginning to be informed by advice from iwi, and is beginning to reflect their cultural context for te reo Māori in education. There may be breakdowns in communications.  Arrangements at this level feel ad hoc or tokenistic. There is limited consideration and attendance to iwi aspirations or education priorities. 
	Some efforts are underway to build and support a learning environment that is welcoming and inclusive of learners of Māori language and their whānau. Whānau are included at a minimal level but this is not integrated or influential. Learner voice is not consistently valued.

	Ineffective
	Māori language in education is not readily accessible within the learning environment. Provision of te reo Māori contains content that is not at the learner’s language level. Learning environments are of a low standard and not ICT connected. There are gaps in provision that hinder learner progress. The learners in total immersion are particularly vulnerable.

	Teachers have limited proficiency of Māori language and/or practice in teaching. No processes or plans are in place to consider or improve teaching quality or teacher language – professional development is ad hoc or uses ineffective methodologies.
	Māori language is acknowledged within the learning setting but not implemented in the education provision content or at a level that does not progress learners proficiency. There are errors in tikanga, grammar, structure, and a Māori world view and iwi specific content will not be present.
	Educators only get in touch with iwi when they feel it is really needed and educators prefer not to be contacted by iwi. Iwi do not feel included in education and have significant concerns about education provision in their rohe. Educators are not confident in how to engage with iwi. There is little inclusion of iwi aspirations in education strategic plans.
	A generic approach is applied within the learning environment that fails to be culturally responsive to the language needs and aspirations of learners and their parents, families and whānau. Whānau do not feel included in education provision and have no understanding of the importance and extent of their role to support their learners.

	Poor or Detrimental
	Māori language in education is not accessible and requests for access are not supported. Learner expression of and knowledge of their identity, language and culture is not supported in education. Learning environments are substandard.
	Teachers provide a rigid, inflexible or generic approach that fails to be culturally responsive to the language needs and aspirations of learners. There are significant concerns about the quality of teaching and the Māori language of teachers and there is no consideration as to how improvements and strengthening could occur.
	Māori language is not recognised within the education provision content or the learning setting or what is taught is fundamentally incorrect and with many errors. 
	Learning contexts are set by the educator with no connection to iwi or consideration of the interests of learners of Māori language. Iwi feel powerless to contribute and feel like they have no influence in the delivery or content of education in their rohe. Educators avoid dealing with iwi and Māori.
	The learning contexts are set by the educator with no consideration of the language needs and aspirations of learners and their parents, families and whānau. Learners and their whānau feel powerless, excluded and actively avoid engagement with the education provider. 


Please note that this rubric has been developed with the Ministry of Education’s Group Māori.

