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Kei Tua o te Pae

Kei Tua o te Pae/Assessment for Learning: Early Childhood Exemplars is a best-practice guide that will help teachers
continue to improve the quality of their teaching.

The exemplars are a series of books that will help teachers to understand and strengthen children's learning. It also
shows how children, parents and whanau can contribute to this assessment and ongoing learning.

We are making improvements to our download-to-print functionality. So if you want a printed copy there are PDF
versions available at the bottom of the main cover page.

The quality of assessment in early childhood education — ERQexternal link)
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Printed copies of Kei Tua o te Paeand other Ministry of Education publications are available.
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Or online at Down the back of the chairexternal link), the Ministry of Education's online catalogue of teaching and
learning resources.

Background

The Early Childhood Education Learning and Assessment Exemplar project started as a pilot project alongside the
Ministry of Education's National Exemplar project in schools. Collaborative, credit-based narrative assessment is at the
heart of the approach. Narrated stories document children's engagement in learning experiences. Subsequent
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assessment of the learning informs ongoing learning. The stories and assessments are presented in children's portfolios
for children, families and teachers to read and re-read.

Narrative assessment may include teacher observations, learning stories, transcripts, children's work, parent and
whanau stories and children's comments and may be accompanied by photographs or short video clips.

Assessment practice

Kei Tua o te Pae explores and informs assessment practice in early childhood education. Everyday assessments from a
range of early childhood settings have been selected as exemplars to explore important assessment and learning
questions. They are not necessarily "exemplary" in the sense of being excellent or perfect, but rather they illustrate a
wide range of learning experiences in a range of assessment formats. The exemplars strongly reflect the principles of Te
Whariki and sociocultural approaches to learning and teaching. The core framework of noticing, recognising, and
responding is at the heart of effective assessment and quality teaching practice.

Te Whariki

The Ministry of Education and the early childhood sector have worked in partnership to develop this resource, which
draws on research undertaken over the past ten years. Teachers from around 50 early childhood education settings
across New Zealand and the early childhood sector spent two years working with a team of early childhood leaders, co-
directed by Dr Margaret Carr and Wendy Lee, to develop these exemplars.

Kei Tua o te Paewill help teachers to develop practices that integrate assessment and quality learning experiences and
to engage with children, parents, and whanau about children's learning and progress.

Book 1: An introduction to Kei Tua o te Pae — He whakamohiotanga ki Kei
Tua o te Pae

E Tipu e Rea na — Hirini Melbourne
Translation by Mere Skerrett-White

Moe mai ra e te hua

| t0 moenga pai

Kaua ra e tahuri

Taupoki ki roto i to papanarua
Kia mahana ai

Ka t0 te marama e tiaho nei
Ka ht ake ko te ra
Kei tua o te pae

Tipu ké ake koe
Me he horoeka
Torotika ki te ra
Whaia te maramatanga
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O te hinengaro
O te wairua

Kia puawai koe ki te ao
Ka kitea 6 painga

Sleep my loved one

in your comfortable bed.

Don't be restless.

Snuggle up safe and sound in your
duvet so that you are warm.

When the translucent rays

of the moon disappear,

a new day dawns with the rising
of the sun beyond the horizon.

So too does the cycle of life continue.
Grow up strong and gracious,

just like the proud horoeka tree,
confident and free.

Seek out the secrets of the

hidden well-spring of your mind

and know the sounds and

dreams of your spirit.

So you shall blossom into the world,
and the world in turn is transformed.

Introduction — He kupu whakataki

An Introduction to Kei Tua o te Paeis the first in a series of books of exemplars developed to consider and inform
assessment practice in early childhood education. Each book is briefly described on the contents page at the front of the
folder. This book introduces the series and explains the thinking and philosophy behind the project. It discusses what
assessment for learning entails.

The framework for the development of the exemplars emerged from the philosophy of Te Whariki. The 4 principles of Te
Whariki are also the principles for assessment, and they provided the framework for Kei Tua o te Pae.

Te Whariki

The 5 strands of Te Whariki: Wellbeing — Mana Atua, Belonging — Mana Whenua, Contribution — Mana Tangata,
Communication — Mana Reo, and Exploration — Mana Aotlroa, are woven into the exemplars.

The focus throughout Kei Tua o te Paeis on assessment as a powerful force for learning, not on a particular format or
method for assessment. Everyday assessments from a range of early childhood settings have been selected as
exemplars because they illustrate important assessment issues. They are not “exemplary” in the sense of excellent or
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perfect. Only the audience for whom they were recorded (the learning community) could make a judgment about that.

The books are designed as a professional development resource to enable learning communities to discuss assessment
issues in general, both in terms of Te Whariki and in terms of their own specific settings. They introduce principles that
will help learning communities develop their own assessments of children’s learning.

In this section

o What are the early childhood exemplars? — He aha nga tauaromahi kbhungahunga?
o The annotations to the exemplars — Nga tuhinga mé nga tauaromahi

o Keitua o te pae — Beyond the horizon

o Assessment for learning — Te aromatawai mo te akoranga

o Reflective questions — He patai hei whakaaro iho

« References — Nga apitihanga

Downloads

 Introduction He kupu whakataki [PDF, 178 KB]

o Beyond the horizon [PDF, 67 KB

o Assessment for learning [PDF. 319 KB]

o Assessment for learning (Part 2) [PDF, 293 KB]
« Reflective questions and references [PDF, 78 KB
o Acknowledgments [PDF, 171 KB]

o Book 1: An introduction to Kei Tua o te Pae (full)[PDF. 2.1 MB

What are the early childhood exemplars? He aha nga tauaromabhi
kohungahunga?

The following definition of exemplars was developed by advisers and co-ordinators during the exemplar project:

"Exemplars are examples of assessments that make visible learning that is valued so that the learning community
(children, families, whanau, teachers, and others) can foster ongoing and diverse learning pathways."

This definition has a number of aspects.

Exemplars are examples of assessments. The exemplars in this resource have been sent to the project or collected
by co-ordinators from early childhood settings. All the exemplars are authentic. Excerpts from children’s portfolios have
been chosen to say something about assessment and about how assessments and pedagogy can build from one
episode of learning to another. However, they do not attempt to illustrate all the learning of any individual child or all the
opportunities to learn in any particular setting. The portfolios themselves are much more likely to say something about
the whole child and her or his extended experience of learning in an early childhood setting.

Exemplars make visible learning that is valued The exemplars illustrate the diversity of learning from a wide range of
settings within the framework set out in Te Whariki, pages 44—91. Not all of the indicative learning outcomes in Te
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Whariki are represented in the exemplars.
Te Whariki

The exemplars indicate that there is alearning community that is involved in both curriculum and assessment. The
learning community includes children, families, whanau, teachers, and others.

The exemplars illustrate how assessment can assist the learning community to developongoing and diverse learning
pathways. Assessment sits inside the curriculum, and assessments do not merely describe learning, they also
construct and foster it.

The annotations in the exemplars reflect all of these aspects.

The annotations to the exemplars — Nga tuhinga mo nga tauaromabhi

The exemplars are followed by annotations that provide focused comment on each exemplar. These annotations follow
a standard question-and-answer format.

What’s happening here?
The answer gives a brief description of what’s happening in each exemplar.
What aspects of [the area specified] does this assessment exemplify?

The answer refers back to the explanations in the exemplar book’s front pages. It explains why this assessment was
chosen. (The exemplar may also illustrate other aspects of assessment or of Te Whariki, but these will not be
discussed).

How might this documented assessment contribute to developing [the area specified]?
The answer suggests how this assessment might be used to support learning and development in the relevant area.
What might this tell us about informal noticing, recognising, and responding in this place?

The assessment process is part of the pedagogy that occurs in the context of reciprocal and responsive relationships in
each setting. Exemplars and documented assessments inform the everyday noticing, recognising, and responding that
is not documented. (See page 6).
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Kei tua o te pae — Beyond the horizon

This resource is titled Kei Tua o te Pae, a line from an oriori (lullaby) by Hirini Melbourne. There are a number of images
in this oriori that can be applied to development, learning, and assessment for learning.

Continuity
The first relevant image is about continuity.

Ka to te marama e tiaho nei
Ka hi ake ko te ra
Kei tua o te pae

When the translucent rays

of the moon disappear,

a new day dawns with the rising
of the sun beyond the horizon.

In an ever-changing world, we know that horizons of young children will expand and change in ways that cannot be
foreseen. Children will travel beyond the current horizon, and early childhood education is part of that. It continues the
shaping of a vision for children — that of their being “competent and confident learners and communicators, healthy in
mind, body, and spirit, secure in their sense of belonging and in the knowledge that they make a valued contribution to
society” (Te Whariki, page 9). Learning is a lifelong journey that will go beyond the current horizon. The details of the
journey will change as the world changes, but this vision will remain the same.

Te Whariki
Engaging the body, mind, and spirit
The second image is about growth, development, and learning through the engagement of body, mind, and spirit.

Tipu ké ake koe

Me he horoeka
Torotika ki te ra

Whaia te maramatanga
O te hinengaro

O te wairua

So too does the cycle of life continue.
Grow up strong and gracious,

just like the proud horoeka tree,
confident and free.

Seek out the secrets of the

hidden well-spring of your mind
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and know the sounds and
dreams of your spirit.

This holistic view of growth reminds us that development and learning have affective, social, and motivational
dimensions and that assessment does too.

Reciprocal relationships
The third image is about the reciprocal relationship between the child and their world.

Kia puawai koe ki te ao
Ka kitea 0 painga

So you shall blossom into the world,
and the world in turn is transformed.

Children’s learning is embedded in their reciprocal relationships with the world, with people, places, and things. The
world shapes their learning, and in turn, their learning shapes and changes the world.

Assessment for learning — Te aromatawai mo te akoranga

In this section

¢ Noticing, recognising, and responding

o Having clear goals

o Documenting assessment

o Everyday contexts

¢ Protecting and enhancing the motivation to learn
« Acknowledging uncertainty

o Listening to children

o Collective assessments

o Keeping a view of learning as complex

Noticing, recognising, and responding

In this project, assessment for learning is described as “noticing, recognising, and responding”. This description comes
from Bronwen Cowie’s work on assessment in science classrooms (2000). It was useful to the teachers in her study,
and early childhood teachers have found it useful as well. These three processes are progressive filters. Teachers notice
a great deal as they work with children, and they recognise some of what they notice as “learning”. They will respond to
a selection of what they recognise.

Mary Jane Drummond’s (1993) definition of assessment can be adapted to add more to this description of assessment
for learning:
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"[the] ways in which, in our everyday practice, we [children, families, teachers, and others] observe children’s learning
[notice], strive to understand it [recognise], and then put our understanding to good use [respond]." page 13

The difference between noticing and recognising is the application of professional expertise and judgments. In
particular, a powerful role for exemplars is to help teachers to recognise some of what they notice as learning (that is, to
develop their ability to recognise learning). Sometimes recognising the learning occurs in retrospect, some time after the
event. However, if there is a time gap between noticing and recognising, the teacher can’t act (respond) in the moment.
The exemplars have been published to assist with closing the gap so that many more responses will be immediate and
professional and all members of the learning community will be better able to notice, recognise, and respond to
children’s learning.

The early childhood exemplar books use the term “assessment for learning”. Many writers call this “formative
assessment”. Philippe Perrenoud (1991) says that “Any assessment that helps the pupil [child] to learn and develop is
formative” and adds:

"Development and learning depend on countless factors that are often interrelated. Any assessment that helps to
optimise one or more of these factors, to however small a degree, can be considered formative." page 80

Perrenoud includes children’s motivation, their social identities as learners, their views about learning, and the learning
atmosphere among these “countless factors”.

One important connection between assessment and learning is feedback. Research tells us that feedback to learners
improves learning. Some of this feedback will be through documentation (such as assessments that families and
teachers can read back to children and photographs that children can “read” themselves). Some of it will be verbal.
Some will be non-verbal (through a gesture, a nod, or a smile). Feedback tells the learners what outcomes are valued in
the learning community and how they are doing, and it acknowledges the goals that children set for themselves.

Teachers share stories as well as feedback, and this enriches their noticing, recognising, and responding. A teacher in a
childcare centre, discussing the sharing of stories at a team meeting, commented, “We’ve followed on. Jackie did one,
and then from reading hers, Sheryl saw something happen and was able to follow it up.”

Electricity in the wall

Tim is interested in vacuum cleaners. The record of this interest includes layers of noticing, recognising, and responding
by the teacher and by Tim himself over a number of days.
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Noticing: Tim arrives at the early childhood centre and tells Julie, the teacher, in some excitement, “I've seen a Dyson”.
Another teacher hears the comment and explains to Julie that a “Dyson” is a vacuum cleaner.

Recognising: Julie has a conversation with Tim and discovers that vacuum cleaners are of great interest to him. She
recognises that for Tim, vacuum cleaners provide many opportunities for learning.

Responding: Julie fetches the centre’s vacuum cleaner, and they take it apart and try an experiment to find out how
many plastic plates it can suck up before the warning light goes on. A number of children also become involved.

Fairy Claire visits the early childhood centre. “Do fairies have vacuum cleaners?” asks Tim. “Yes, of course,” she replies.
“Can | see it?”

She explains that she has left it at home.
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The teachers have already noted Tim’s early attempts at drawing. Julie recognises this as another learning opportunity
and encourages Tim to draw a picture of the vacuum cleaner.

He also completes a painting.

Perhaps feeling that the 2-dimensional drawing and painting are not enough to portray what he wants to represent, Tim
decides to make a 3-dimensional model of a vacuum cleaner.

The learning environment is widened when Tim goes on a visit to a vacuum cleaner shop. Tim notices the engines at the
shop and later has a conversation with the teacher about motors and electricity.
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Tim: Some vacuum cleaners are connected to motors.

Julie: Can a vacuum cleaner go if it doesn’t have a motor?

Tim: No. If the motor’s out, the vacuum cleaner might not go.

Julie: What do you think makes the motor go?

Tim: Um ... don’t know.

Julie: What about the plug?

Tim: You plug it into the wall, because there’s lots of electricity in the wall.

Julie: How do you think the electricity gets into the wall?
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Tim: Don’'t know. When the cord is plugged into that plug, how does the electricity attach to the plug inside the wall?
Julie: Um ... what do you think?

Tim stood up and slowly walked towards the office, looking for clues. Julie followed behind, wondering where this would
lead us. He came to a stop at the office door and peered in and up at the switchboard.

Tim: That’s where the power comes in.

Julie: Yes, | think you’re right — that’s the control panel. And, look, here’s a light switch.

Tim: | turned the light switch on and off.

Julie: Well, if that’s the control panel, how does the power actually get into the box?

Tim went outside and looked about. He pointed to the power lines.

Tim: Through those wires?

Julie: Um ... maybe. I'm not sure. Let’s get some other people’s opinions — do some research.

We went back inside and asked Ali in the office what she thought. She thought, yes, those lines probably did carry
power.

Then the sandpit called, and Tim went to dig another water channel.

Isn’t it amazing where a journey with a child can lead! From baby Dysons to power lines. And the journey isn’t finished
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yet. Where to next? — Julie

This is an example of Te Whariki in action. Tim is gaining new information about vacuum cleaners and electricity. At the
same time, he is gaining skills and developing dispositions about being a learner. He finds that learners explore ideas by
asking questions, experimenting, observing (looking for clues), representing (in a range of ways), developing working
theories (for example, the electricity is in the wall), and asking others. The teachers and Tim himself notice, recognise,
and respond to opportunities to learn.

Having clear goals

Assessment for learning implies that we have some aims or goals for children’s learning. Te Whariki provides the
framework for defining learning and what is to be learned. The goals and indicative learning outcomes are set out in
strands.

Wellbeing — Mana atua

"The health and well-being of the child are protected and nurtured. Children experience an environment where their
health is promoted, their emotional well-being is nurtured, and they are kept safe from harm.

Ko ténei te whakatipuranga o te tamaiti i roto i tona oranga nui, i runga hoki i tona mana motuhake, mana atuatanga ...
Kia rongo ia i te rangimarie, te aroha, me te harikoa, a, kia mohio ki te manaaki, ki te atawhai, me whakahirahira i a ia
me ona hoa, me ona pakeke."

Te Whariki, pages 46 and 35
Belonging — Mana whenua

"Children and their families feel a sense of belonging. Children ... experience an environment where connecting links
with the family and the wider world are affirmed and extended; they know that they have a place; they feel comfortable
with the routines, customs, and regular events; they know the limits and boundaries of acceptable behaviour.

Ko te whakatipuranga ténei o te mana motuhake, te mana tirangawaewae, me te mana toi whenua o te tangata ... Ko
te timanako mo te mokopuna. Kia mohio ia ki 6na tirangawaewae, ki 6na marae, ki nga pepeha hoki o 6na iwi ... ki te
mana o te whenua. Kia mohio ia ki te manaaki, ki te tiaki i te whenua, no te mea, i ahu mai te oranga i te whenua."

Te Whariki, pages 54 and 36
Contribution — Mana tangata

"Opportunities for learning are equitable, and each child’s contribution is valued. Children experience an environment
where there are equitable opportunities for learning, irrespective of gender, ability, age, ethnicity, or background; they
are affirmed as individuals; they are encouraged to learn with and alongside others.

Ko te whakatipuranga ténei o te kiritau tangata i roto i te mokopuna kia ti maia ai ia ki te manaaki, ki te tuku whakaaro
ki te ao ... Kia mohio ia ki ona whakapapa, ki te patahi o ona whanau, ki 6na kaumatua me 6na pakeke ... Kia mohio
hoki ki a Ranginui raua Papatianuku, a raua tamariki, me nga kérero mo ratou."
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Te Whariki, pages 64 and 35
Communication — Mana reo

"The languages and symbols of their own and other cultures are promoted and protected. Children experience an
environment where they develop non-verbal and verbal communication skills for a range of purposes; they experience
the stories and symbols of their own and other cultures; they discover and develop different ways to be creative and
expressive.

Ko ténei mea ko te reo, he matapihi e whakaatu ana i nga tikanga me nga whakapono o te iwi ... Kia mohio te
mokopuna ki tdna ao, ki te ao Maori, te ao o0 naianei, me te ao o apop0o, ma te reo Maori.

Te Whariki, pages 72 and 36
Exploration — Mana aotliroa

"The child learns through active exploration of the environment. Children experience an environment where their play is
valued as meaningful learning and the importance of spontaneous play is recognised; they gain confidence in and
control of their bodies; they learn strategies for active exploration, thinking, and reasoning; they develop working
theories for making sense of the natural, social, physical, and material worlds.

Ko te whakatipuranga ténei o te mana rangahau, me nga matauranga katoa e pa ana ki te aotiroa me te taiao. Ka ako
te mokopuna i tona oritetanga me tona rerekétanga ki te taiao. Ka titiro whanui, ka titiro whaiti ki nga taonga o te ao ...
Kia matau ia ki tona aottroa mai i te rongo a-taringa, rongo a-whatu, rongo a-waha, rongo a-ihu, rongo a-ringa, rongo a-
kiri, @, mai hoki i 6na whatumanawa."

Te Whariki, pages 82 and 37
There are particular dimensions for considering Maori educational advancement.

In 2001, Mason Durie set out a framework for considering Maori educational advancement. He introduced 3 goals,
emphasising that they are concurrent (a “parcel of goals”) that should all be pursued together.

Goal 1: to live as Maori

This goal takes as its starting point the view that learning and education “should be consistent with the goal of enabling
Maori to live as Maori”, including being able to access te ao Maori (the Maori world) — its language, culture, marae, and
resources. To the extent that the purpose of education is to prepare people for participation in society, preparation of
Maori for participation in Maori society is an educational goal that imposes some responsibilities upon the education
system.

Goal 2: to actively participate as citizens of the world

Durie says that education is also about “preparing people to actively participate as citizens of the world”. He reminds us
that Maori children will live in a variety of situations and that they should be able to move from one to another with
relative ease. He emphasises that this goal does not contradict the goal of being able to live as Maori.

Goal 3: to enjoy good health and a high standard of living
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The third goal is linked to wellbeing. Durie looks at the correlation between education, income levels, and health and
concludes: “Education should be able to make a major — if not the major — contribution to health and wellbeing and to a
decent standard of living.”

Documenting assessment

Some assessment will be documented, but most of it will not. There should be a balance between documented and
undocumented interactions, and the 2 kinds of interaction should be in tune with each other.

The phrase "assessment for learning" implies an assumption that we develop ideas about "what next?". (The exemplars
include many examples of planning from assessments.) Usually the child will decide “what next?”. For example, a child
may decide whether to repeat an attempt on a jigsaw that was successfully completed yesterday or to try a more difficult
one. Teachers, often in negotiation with a learner, will also make decisions about "what next?" and how to respond to
what the learner does. Most teachers’ decisions or negotiations will be undocumented and spontaneous, but there are
good arguments for documenting some of the possible next steps.

The following documented assessment provides an example of an everyday context and routine being used as an
opportunity for interaction and feedback — for noticing, recognising, and responding.
Blinking and clicking on the changing mat

The teacher (Sue) writes the following observation:
Jace was lying on the changing mat while | was changing him. | was blowing kisses with my mouth.

Jace began to imitate me and do the same action with his mouth.
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| then winked at Jace and made a clicking sound with my mouth. Jace once again imitated me and carried out the
actions also.

It was really amazing to watch Jace as he looked, listened, and then repeated the actions he saw and heard.
What next?

As well as making facial expressions and sounds, we can add words to what we are doing and encourage more oral
language. This can be done throughout all aspects of routines and play.

Everyday contexis

The exemplars in these books are about assessments carried out in everyday contexts. A major purpose of
documentation is that it will inform everyday, undocumented, interactive teaching and spontaneous feedback, making
children’s interactions richer and more reciprocal. The curriculum is at its best when activities and conversations are
sited in meaningful contexts.

The following is an example of a typical everyday episode in a childcare centre, which happened to be recorded by a
visiting researcher.

Where’s Kirsty?

There are 2 teachers named Kirsty at this childcare centre. One of them is away. The interaction began with Zena
asking Margaret (the visiting researcher) a question. Jade and Kirsty are teachers.

Zena: [To Margaret] Where’s Kirsty?
Margaret: Where’s Kirsty?

Zena: Yeah.

Margaret: | don’t know.

Zena: [Calling to Jade, a teacher] Where’s Kirsty? Um, Jade, where’s Kirsty?
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Jade: [From across the room] Who, sorry?
Zena: Kirsty at my daycare.

Jade: Kirsty Smith?

Zena: No. Kirsty.

Jade: Can | ask you which Kirsty you mean? Can you come and have a look at the board and show me? [They go
together to look at a photo board of all the teachers.]

Zena [Points] That.

Jade: Oh, she’s not here today.

Zena: Why?

Jade: She’s got Friday off. She’ll be at home.

Zena: Sick?

Jade: No, she’s not sick. She’s just having a day at home doing some jobs. Are you missing her?
Zena: Yeah.

Jade: She’ll be in next week on Monday, though, when you come on Monday.

This episode was part of everyday life in Zena’s childcare centre and illustrated the following features:

e Zena initiated an interaction by asking a question, and the teacher listened to her carefully.

o the teacher recognised that the way to clarify this question was to call Zena’s attention to something she could
“read” — the photo display of staff.

« the teacher continued the conversation, and Zena persisted with questions. “Why was Kirsty away?” “Was she
sick?”

« the teacher responded to each of these questions and invited Zena to reflect further: “Are you missing her?”

In providing feedback to Zena, the teacher:

 indicated that she respected Zena’s interest

e encouraged a discussion about belonging as a member of this community (as Zena noticed who was not here and
asked why, Zena having already had a discussion with the researcher about what she, the researcher, was doing
here)

o gave credit to Zena for a meaningful question as she made sense of the array of teachers and adults in the centre
that day

o provided Zena with a mode of “reading” that assisted the verbal exchange and ensured a 2-way discussion
between herself and Zena.

We can see that there were elements of wellbeing, belonging, exploration, communication, and collaboration in an
interaction that took just 1 minute and 12 seconds.
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Protecting and enhancing the motivation to learn

Assessment for learning will protect and enhance children’s motivation to learn. In 2002, Terry Crooks, one of New
Zealand’s leading commentators on assessment, set out some requirements for effective learning.

"First, people gain motivation and are most likely to be learning effectively when they experience success or progress on
something that they regard as worthwhile and significantly challenging. At its best, learning under these conditions
occurs in the state Csikszentmihalyi calls “flow”: single-minded concentration on the task, accompanied by confidence
and determination that it will be completed successfully.

page 5

My second point about motivation is that personal desire to learn something is an incredibly powerful force, often able to
carry learners through repeated disappointments and difficulties ...

page 6

My final point about motivation is the importance of how students interpret their success or failure. It matters whether
they attribute successes to ability, effort, or good luck or attribute failures to lack of effort, lack of ability, or bad luck ...
Effort attributions, whether for success or failure, tend to lead to improvement of performance, whereas ability
attributions and chance attributions do not."

page 6
He cites Csikszentmihalyi:

"The chief impediments to learning are not cognitive. It is not that students cannot learn; it is that they do not wish to. If
educators invested a fraction of the energy they now spend on trying to transmit information in trying to stimulate the
students’ enjoyment in learning, we could achieve much better results.”

Csikszentmihalyi (1990), page 115

Crooks makes three other points about learning. He emphasises the importance of encouraging meaningful, deep
learning, collaboration between students, and partnership between teachers, learners, and their families.

Learning with and from peers, whether in planned or unplanned ways, tends to lead to deeper and more enjoyable
learning as well as to the development of communication skills and important social skills and attitudes.

The best teachers foster a sense of partnership between themselves and their students. They also build partnerships
with parents to maximise the extent to which students’ learning is guided and supported consistently by the students’
teachers, parents, and peers. True partnership, based on trust, respect, and high-quality communication can create a
very powerful learning synergy.

Acknowledging uncertainty

What does “assessment for learning” look like for the strands in which the outcomes of the curriculum are organised:
wellbeing, belonging, contribution, communication, and exploration? Part of that question is how do we decide 'what
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next?'. Margaret Donaldson (1992) says that education “is about suggesting new directions in which lives may go” (page
259). Assessment is part of that process. But the phrase “assessment for learning” suggests that we know what an
appropriate next step might be, and for complex learning, we don’t always know. Gordon Wells (1999) states:

"[The] teacher always has to be responsive to the students’ goals as these emerge in the course of activity, and by
collaborating with them in the achievement of their individual goals, to enable them to extend their mastery and at the
same time their potential for further development. From a teacher’s perspective, therefore, one is always aiming at a
moving target."

pages 318-319

Who knows?

Isaac is one of a group of children who have been reading a book about space with the teacher. Isaac decides to make
an alien out of green card “cos aliens are green”. In the 'What next?' section of the assessment, the teacher has written
the following, concluding with the question “who knows?”.

Keep supporting and extending his interest in space, which is encouraging him to try new things (using the art area
resources) and to practise exploring his imagination and communicating his ideas. We have downloaded pictures of
planets off the Internet for him, bought new books, and been playing a CD about planets for the children to listen to. The
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term break may have some effect on the interest, so we will have to wait and see if this is still topical when he comes
back. A little provocation (perhaps alien footprints in the family area or a trip to the Star Dome) may help trigger
something... Who knows?

Listening to children

One way of responding to the inevitable uncertainty is to get to know the children well, to listen and observe carefully,
and to respond appropriately. This enables us to stand higher up the mountain so that we can see more of the horizon in
order to provide continuity in their learning. Book 4 includes exemplars in which children comment on their own learning,
set their own targets, and do their own assessing.

Philippe Perrenoud (1991), writing on assessment in schools, warns that it:

" ... would be absurd to proceed with formative assessment without first calling into question the teaching methods and
without seeking, as a priority, to make the teaching situations more interactive and richer in spontaneous feedback.

Téna kupu, ae, tuhia!

In this example, Hinepau is dictating text for a book. During the discussion, the kaiako introduces the word “hinaki” and
Hinepau responds that “hinaki” is a good word, instructing the kaiako to write it down.
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Hinepau:

Kei te tiki tuna matou.

We are going to get some eels.

Kaiako:

Kei te tiki ...

Going to get ...

Hinepau:

Kei te harikoa na te mea i pupuri ahau i étahi tuna.
| am really happy because | held some eels.
Kaiako:

| pupuri koe i te hinaki?

You held an eel trap?

Hinepau:

Ae, i pénei au. E, kei ahau [nana i whakaatu].

Yes, like this. Oh, | have it [demonstrates].
Kaiako:

NO reira ka taea e koe te korero, i pupuri ahau i te hinaki?
Therefore, can you say, “I held the eel trap”?

Hinepau:
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Ae, i pupuri au i te hinaki. Ae, téna kupu, ae — tuhia!

Yes, | did hold an eel trap. Yes, that word, yes — write it!

This is a good example of reciprocal noticing, recognising, and responding, with Hinepau both motivated and
empowered to have a say in what is written down about a collective event that involved all the children (catching an eel).

Another example from conversations between Hinepau and the kaiako illustrates the rich and complex learning of a
bilingual child. It is an example of word invention that illustrates Hinepau’s growing metalinguistic awareness that
language is fluid and flexible enough to be creative with and, indeed, that “words” symbolically represent “things”.

In response to a comment by the kaiako about the transliteration of the word “drawer” (toroa) being inappropriate
because a “toroa” was a magnificent bird, the albatross, Hinepau made up the alternative word “toroapa”.

Kaiako: Kaore e pai taua kupu “toroa” ki ahau, na te mea ko te toroa he manuariki/ don’t like that word “toroa” [for
“drawer’] because the albatross is a sacred bird.

Hinepau: Me ki “toroapa”. Then say “toroapa’.
Kaiako: Ae, he rawe téna kupu “toroapa”. Yes, that is a good word, “toroapa’.

The kaiako looked it up in the dictionary to check that it did not have another meaning, and then it became the word
used in the centre for “drawer”.

Collective assessments

In Hinepau’s centre, the documented assessments are both collective and individual (and often dictated by the
children). Te Whariki includes the following statement:

"This curriculum emphasises the critical role of socially and culturally mediated learning and of reciprocal and
responsive relationships for children with people, places, and things. Children learn through collaboration with adults and
peers, through guided participation and observation of others, as well as through individual exploration and reflection.”

page 9

There is an argument that, for some desirable outcomes, an assessment of the learning environment and the learning
opportunities it offers are an essential part of each assessment. Although such an assessment might also be described
as “evaluation”, holistic assessment includes the context. So the environment and the individual are closely woven
together. Since the work of Lev Vygotsky, a number of writers have described classrooms and early childhood settings
as “learning communities”, arguing that belonging and participating in “what we all do here and what we value” is a
prerequisite for individual learning. Book 5 emphasises this connection with community.

Book 5

Learning opportunities are necessary, although they may not be sufficient, for learning to take place. So an analysis of
the learning environment or experience (for example, a trip, a visitor, or a project) will frequently be supplemented by
examples of the children’s participation.
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In this example, the children were asked for their comments about a trip to a Weird and Wonderful exhibition at the local
museum.

Weird and wonderful

The teachers included a group story about the trip and its purpose in all the children’s portfolios and asked the children
for their own assessments of the trip. These illustrated that the children found very different things of interest in what
was apparently the same experience for them all.

George

“My name is George.

| am wearing my dragon shirt.
The bees were going outside.
| liked the crabs.

I liked it when the bees went outside. | sat next to my mum on the bus.”

Rachael

“When | got on the bus, | was scared. My dad put on his sunglasses. | sat on the bus. | saw Jane on the bus.

She had her butterfly wings on. Fuka’s dad was driving the bus.”
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Teyilati

“I liked the spiders in a glass cage. They were big. | liked looking at the spiders. | played in the sandpit. There were toys
to play with.”

Keeping a view of learning as complex

Vic Kelly (1992) comments:

"Accuracy of assessment is related inversely to the complexity and the sophistication of what is being assessed. And,
since education is a highly complex and sophisticated process, educational assessment can be regarded as
measurement only in the remotest of metaphorical senses.

page 4

Worthwhile educational outcomes are often complex, especially if they are about relationships and participation. Te
Whariki states that “the outcomes of a curriculum are knowledge, skills, and attitudes” and that they “combine together
to form a child’s ‘working theory’ and help the child develop dispositions that encourage learning” (page 44).

In early childhood, children are developing more elaborate and useful working theories about themselves and about the
people, places, and things in their lives. These working theories contain a combination of knowledge about the world,
skills and strategies, attitudes, and expectations ... The second way in which knowledge, skills, and attitudes combine is
as dispositions — 'habits of mind' or 'patterns of learning'. An example of a learning disposition is the disposition to be
curious. It may be characterised by:

« an inclination to enjoy puzzling over events;
« the skills to ask questions about them in different ways; and
« an understanding of when is the most appropriate time to ask these questions.”

page 44

In Te Whariki, therefore, the concept of “learning dispositions” includes learners’ inclinations, skills, and

understandings. Margaret Carr (2001) describes learning dispositions as “situated learning strategies plus motivation —
participation repertoires from which a learner recognises, selects, edits, responds to, resists, searches for and constructs
learning opportunities” (page 21). Within the Te Whariki framework, they involve reciprocal and responsive relationships
with people, places, and things. A focus on learning dispositions, accompanied by the aspiration that children should be
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secure in their sense of belonging and in the knowledge that they make a valued contribution to society, foregrounds
children’s strengths and achievements. Assessment notes what children can do when they are “at their best”.

Patricia Broadfoot (2000) comments:

"Increasingly now there is a need to harness the dynamic power of educational assessment to motivate and empower
learners."

page 201

Narrative assessment, which is often appropriate for complex outcomes, includes the surroundings: how the learning
has occurred across people, places, and things. Sometimes, scaffolding can be progressively withdrawn so that children
can achieve something by themselves. More often, however, the lesson in documenting the surroundings is to
recognise that this is how learning occurs: in the context of interaction with people, places, and things. Children learn
how to marshal this assistance for different occasions.

Book 6 of these exemplars adds a third cluster of outcomes: “social roles and culturally valued roles and literacies”,
together with their associated competencies. That book includes the comment:

"In any learning community, children will have the opportunity to try out a range of sociocultural roles and their
associated competencies, for example, tuakana, teina, friend, measurer, jam maker, town builder, kaimahi, observer of
insects, reader, citizen of the world, and member of hapt and iwi.

page 4

Acknowledging the complexity of learning means understanding that noticing, recognising, and responding will include
conjecture and intuition. Recognising complexity also means viewing assessment as something much more complex
than assigning marks or ticking boxes. No one format is “right”, but Te Whariki principles provide 4 evaluative criteria:

« Is the identity of the child as a competent and confident learner protected and enhanced by the assessments?
« Do the assessment practices take account of the whole child?

« Do the assessment practices invite the involvement of family and whanau?

o Are the assessments embedded in reciprocal and responsive relationships?
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Reflective questions — He patai hei whakaaro iho

+ What do we understand by "assessment for learning"?

¢ In what way do the metaphors for learning in Hirini Melbourne'sE Tipu e Rearelate to the assessment practice in
our setting?

« In what way might assessment for learning in early childhood settings support Mason Durie’s broad goals of
education for Maori?

» How does the description of assessment for learning as "noticing, recognising, and responding" compare with our
understanding of it?

o To what extent are our assessment practices designed to be “for learning”? How do we use assessment to enrich
the children’s learning?

« How is the sharing of undocumented noticing, recognising, and responding supported in our early childhood
setting?

« How do our assessment practices help the children to see themselves as competent and confident learners?

« In what ways do our assessment practices highlight the learning going on in the everyday events and activities that
children experience?

+ How do we acknowledge that children's multiple learning pathways are frequently uncharted and unpredictable?

+ How do we reflect the complexity of the children’s learning in our assessment practices?
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Book 2: Sociocultural assessment — He aromatawai ahurea papori

Introduction — He kupu whakataki

The principles in Te Whariki reflect a sociocultural approach to learning (see Te Whariki, page 19). This approach is
informed by Urie Bronfenbrenner’s (1979) ecological-contextual model, which provides a framework for understanding
the contexts in which humans develop. It is an approach that emphasises the importance of relationships and
whanaungatanga.

Quality in Action: Te Mahi Whai Hua (pages 37—40) includes ideas about assessment practice that are consistent with
the principles of Te Whariki.

Interlocking circles diagram

In practice, the principles of Te Whatriki interconnect and overlap.

In this section
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o Empowerment — Whakamana

o Holistic development — Kotahitanga

o Family and community — Whanau tangata

» Relationships — Nga hononga

o Exemplars — Nga tauaromahi

o Reflective questions — He patai hei whakaaro iho
» References — Nga apitihanga

Downloads

o Acknowledgments [PDF, 183 KB
« Sociocultural Assessment He Aromatawai Ahurea Papori[PDF, 265 KB]
e "Those are the exact words | said, Mum!"[PDF, 117 KB]

o Aminiasi sets himself a goal[PDF, 1 MB]
+ George gets to where he wants to be[PDF, 228 KB]

o "Write about my moves!"[PDF, 163 KB]

« Holistic Development - Kohitanga [PDF, 124 KB]

« Becoming a friend, becoming a learner[PDF, 134 KB

o Monarch butterfly adventure [PDF, 286 KB

e The Mosaic Project [PDF, 291 KB]

o Family and Community — Whanau tangata [PDF, 109 KB
o Jet's mother contributes to the assessment[PDF, 145 KB
o Zahra and the donkey [PDF, 375 KB

o Letters from the teacher, letters from the parent[PDF, 138 KB]
o Assessments in two languages [PDF. 452 KB]

o Relationships — Nga Hononga [PDF, 109 KB]

o Bella and Nina dancing [PDF, 152 KB

o A shadow came creeping [PDF, 327 KB]

o Toddlers as teachers [PDF, 247 KB]

 Mana Reo [PDF, 225 KB

« Reflective questions and References [PDF, 201 KB]

o Book 2 — Sociocultural Assessment (full) [PDF, 5 MB]

Empowerment — Whakamana

"Feedback to children on their learning and development should enhance their sense of themselves as capable people
and competent learners."

Te Whariki, page 30
Sociocultural approaches to assessment:

o include the children’s viewpoint when possible
o take account of the powerful influence of assessments on children’s sense of themselves as learners
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» ensure that assessments of children’s learning within a Maori context are situated within a Maori pedagogical
framework

« recognise that assessment is one of the features of a learning community: it influences the quality of children’s
engagement in learning.

Caroline Gipps (2002) cites research that supports sociocultural perspectives on assessment in schools (perspectives
that are equally applicable to early childhood settings). She writes that, from a sociocultural perspective, “assessment
becomes a more collaborative enterprise, in which the pupil has some input” (page 77). She also states that assessment
plays a key role in identity formation. “The language of assessment and evaluation is one of the routes by which the
identity of young persons is formed ...” (page 80).

Research by Simone Shivan in a mainstream ECE centre in Waikato concluded that the empowerment of Maori families
was associated with legitimation in the ECE centre of Maori knowledge, values, and language in ways that contributed
positively to the children’s sense of identity. She argues that empowerment is therefore much more complex than simply
enabling parents to have a “voice”. It involves an effective and sustaining partnership that is culturally and contextually
specific (Biddulph et al., 2003, page 151).

Carole Ames (1992) describes the influence of assessment on the quality of children’s engagement in learning:"The
ways in which students are evaluated [that is, assessed] is one of the most salient classroom factors that can affect
student motivation ... Students’ perceptions of their ability appear to be especially responsive to social comparison
information ... Many students not only come to believe that they lack ability but this perception becomes shared among
peers. This external evaluative pressure and emphasis on social comparison also appears to have negative
consequences for children’s interest, their pursuit of challenging tasks and their use of learning strategies ... The
learning strategies that are jeopardised are effort-based strategies that require deeper levels of information processing."

pages 264—-265

Holistic development — Kotahitanga

"Assessing or observing children should take place in the same contexts of meaningful activities and relationships that
have provided the focus for the holistic curriculum ... Assessment of children should encompass all dimensions of
children’s learning and development and should see the child as a whole."

Te Whariki, page 30
Sociocultural approaches to assessment:

o construct “communities of learners”

o support the ongoing development of learning communities with a philosophy of whanaungatanga that values the
contribution each individual brings to the collective process

« keep the complexity of learning in mind and are particularly mindful of the context.

A number of researchers argue that curriculum (and assessment) practices should construct “communities of learners”
(for example, Jerome Bruner, 1996, page 84 and Barbara Rogoff, 2003, page 361).
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(Book 1 defines a “learning community” as “children, families, whanau, teachers, and beyond”, fostering ongoing and
diverse learning.)

Marilyn Fleer (2002) emphasises that what is lost in simple assessment measures is the “authenticity of complexity”.
She states that it is exactly “the complexity of teaching-learning contexts, with differing interaction patterns, historical
contexts and dynamics specific to classrooms” that provides that authenticity (page 115).

The complexity of children’s learning is increased where there are opportunities to participate in learning experiences
that are authentic in the wider community.

Family and community — Whanau tangata

"Families should be part of the assessment and evaluation of the curriculum as well as of children’s learning and
development.”

Te Whariki, page 30
Sociocultural approaches to assessment:

« reflect the interconnecting social and cultural worlds of children

o recognise that a bicultural approach is necessary when assessing children’s learning within bicultural and bilingual
programmes

o acknowledge multiple cultural lenses on assessment and learning.

Urie Bronfenbrenner’s (1979) ecological-contextual model is founded on the idea that all the social worlds of children
and their families are intimately connected in a number of ways. Learning is enhanced when there are connections and
relationships between early childhood settings away from home and other places and spaces in children’s lives."The
developmental potential of a child rearing setting is increased as a function of the number of supportive links between
that setting and other contexts involving the child or persons responsible for his or her care. Such interconnections may
take the form of shared activities, two way communication, and information provided in each setting about the others."

page 847

Reminding us of cultural perspectives, Lisa Delpit (1995) warns:"We all interpret behaviours, information, and situations
through our own cultural lenses; these lenses operate involuntarily, below the level of conscious awareness, making it

seem that our own view is simply 'the way it is".
page 151

Lesieli I. Kupu Maclintyre (2001) highlights this point in a paper in which she offers a Pasifika perspective on assessment
in early childhood education. She points out, for instance, that there is no one word in Tongan for the word

U

“assessment”. Instead there are three words — “sivi”, “tesi”, and “fe‘auhi”. When translated into English, these words

”

become “examination”, “test”, and “competition”.

Quality in Action: Te Mahi Whai Hua (page 57) points out that, for many Maori, the ways in which information is shared
with whanau can be as important as the information itself.
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Relationships — Nga hononga

"Assessment is influenced by the relationships between adults and children, just as children’s learning and development
are influenced by the relationships they form with others. This influence should be taken into consideration during all
assessment practice."

Te Whariki, page 30
Sociocultural approaches to assessment:

« are reciprocal and responsive: they can be shared, negotiated, revisited, and changed
» are situated within the context of whanaungatanga
« are about assessment for learning: they inform and form teaching responses.

Anne Smith (1999) explains:"Sociocultural perspectives emphasise that children’s higher mental processes are formed
through the scaffolding of children’s developing understanding through social interactions with skilled partners. If
children are to acquire knowledge about their world it is crucial that they engage in shared experiences with relevant
scripts, events, and objects with adults (and peers)."

page 86
The “relevant scripts, events, and objects” Smith refers to include assessments.

Gipps (2002) argues for assessment opportunities and relationships that are based on power with, rather than power
over, children. Rose Pere (1997) points out that assessment within a Maori context is closely linked to the teacher—child
relationship. Teachers and learners working closely together are in the best position to jointly evaluate the ongoing
process.

Exemplars — Nga tauaromabhi

The exemplars are set out under the four principles in Te Whariki. For each principle, there is an illustrative, but not
comprehensive, list of criteria to look for. However, each setting will develop its own criteria that reflect its unique context
and community.

In this section

o Empowerment — Whakamana

o Holistic Development — Kotahitanga

o Family and Community — Whanau tangata
« Relationships — Nga hononga

Empowerment — Whakamana

Effective assessment practices enhance children’s sense of themselves as capable and competent learners.
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What to look for

o Assessments that refer to children setting their own goals.

o Children developing their own criteria for assessing achievement.

o Teachers’ criteria for assessment that are transparent and accessible (and that may be negotiated by older
children).

Children being consulted about what they will do next.

« Children being consulted about what will be recorded or collected.

Reflecting on our practice

o Discuss the occasions when, in our setting, assessments have referred to children setting their own goals. (For
example, see “George gets to where he wants to be”).

» Have there been any occasions in our setting when children set a new goal because they were involved with an
assessment? (For example, see “Aminiasi sets himself a goal”).

« How can children initiate or take a role in deciding what will be recorded or collected for their portfolio? (For
example, see “Write about my moves!”).

o What strategies within our programme enable teachers to document children’s words? (For example, see “Those
are the exact words | said, Mum!”).

« What opportunities are there in our setting for children to revisit their assessments?

Those are the exact words | said, Mum!

Parents' voice

Damien loves to “read” his portfolio. He is so enthusiastic in searching out the stories he loves the most that | have to
hide away on my own to read the stories carefully and thoroughly. That way | can make sure that | am not constantly
interrupted and asked to look at the next one. When we look at it together, he turns the pages over and over until he

gets to his favourite story about the dinosaurs T Rex and Long Neck. He reads out the words that are written about T
Rex eating Long Neck, and he says, “Those are the exact words | said, Mum! That’s exactly what | said!”

"Five weeks after Damien left for school, his mother commented that his portfolio is still one of his most loved books."

Robyn (ECE teacher)
What’s happening here?
Damien’s mother adds a comment to his assessment portfolio, describing her own interest and his response.
What aspects of empowerment does this assessment exemplify?

Damien perceives that his exact words were valued enough to be written down by the teacher at the time.

Damien can read the words back to his mother. A number of assessments have become literacy artefacts that the
children can revisit to read stories about themselves. Damien’s early childhood teacher adds to this record by
commenting that even five weeks after starting school, his portfolio is still one of his most loved books.

AAA

MINISTRY OF EDUCATION
TE TAHUHU O TE MATAURANGA


https://www.education.govt.nz/early-childhood/teaching-and-learning/assessment-for-learning/kei-tua-o-te-pae-2/sociocultural-assessment-he-aromatawai-ahurea-papori/exemplars-nga-tauaromahi/empowerment-exemplars/#cd_2699_those-are-the-exact-words-i-said-mum_Education%5CComplexDocuments%5CModel%5CComplexDocumentAccordionSection

EDUCATION.govt.nz

from the Ministry of Education

How might this documented assessment contribute to developing empowerment?

Portfolios are available for families to take home.
Damien’s mother’s contribution to his assessment portfolio is another illustration of how valued the collection of

assessments can be for the family. Damien’s mother likes to read it “carefully and thoroughly” and in her own time.

What might this tell us about informal noticing, recognising, and responding in this
place?

The teachers listen to the children and write down their “exact words” when stories are dictated.

The teachers have relationships with families that may continue after the child goes to school. (In this case, the teacher
can make a comment five weeks after Damien left for school.)

Aminiasi sets himself a goal

Today, Aminiasi came to me and said, “l want to make a kite.”

“You can,” | replied.

“I can’t,” Aminiasi replied.

“You can,” | replied.

“I can’t,” said Aminiasi.

“Shall we look at some books and see how to make a kite?” | asked.

“Yes,” Aminiasi agreed.

We read the story “The Wind Blew”. We talked about the shape of the kite and what kites need to help them fly.

Aminiasi then chose his materials and set about creating his kite, working independently. The pictures below tell the
story about the process Aminiasi worked through to reach the goal he had set himself: to make a kite.

1. Aminiasi drew triangle shapes for his kite and then folded the corner of the kite into a triangle shape.
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2. Aminiasi sticky-taped each corner into place.

» x|

3. Aminiasi stopped folding the cardboard kite and went to the shelf to choose some paper to use. He then set about
folding each corner in to form a diamond shape.

p—

4. He attached yellow crepe paper for the tail and wrapped the end around a cylinder, which was the handle.

5. As Aminiasi was walking outside, the tail broke. He returned to the table and reattached the tail.
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6. Aminiasi gave the tail a pull to test that it was attached.

7. Aminiasi flew his kite.

9. More sticky tape was needed to fix the tail into place.
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11.The wind blew, and Aminiasi flew his kite. The kite ducked and dived as Aminiasi ran around the playground with it
trailing behind him.

Child's voice

Aminiasi talked to Heather about his kite: “| want to go and fly it!... The tail is to fly ... Paper for making the kite ... Sticky-
tape to stick it ... More sticky-tape ... The tail is yellow.”

Short-term review

Today, Aminiasi set his own task and was able to ask for help when he needed it. At first, he doubted his own ability,
but after reading a book about kites and discussing shapes, Aminiasi began his project. This story shows incredible
persistence (a very important disposition for learning) as Aminiasi had to mend his kite many times but didn’t give up
until he had some success! During Aminiasi’s kite- making project, he was also exploring which shapes and materials
are best for kites (for example, he changed from cardboard to paper). [ Te Wharik’, Exploration, goal 3.4]

What next?

| read Aminiasi’s story with him, and then we printed it. Together, we put it in his file. | asked Aminiasi, “What do you
think your next project will be?” “A butterfly kite,” came the reply.

We will support Aminiasi in his next project by:

exploring more books about kites

encouraging Aminiasi to plan his project, going through each stage — drawing plans, collecting resources, and trialling
the final product

involving Aminiasi in constructing the Chinese butterfly kite we have just purchased

fostering Aminiasi’s disposition of persistence.
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Aminiasi watched his story come off the printer, looking at each page with delight as he discovered each picture.

Aminiasi was able to retell his own story to me from reading the pictures.
What’s happening here?

Aminiasi decides to make a kite. While Aminiasi’s criterion for success was that the kite would fly, the teacher notes in
the short-term review other aspects of valued learning during this activity. For example, Aminiasi:

set his own task

asked her for help when he needed it

doubted his ability but began his project after reading a book and discussing the process

persisted when the kite broke

explored which shapes and materials are best for kites. (She adds as evidence of this the fact that he changed from
cardboard to paper.).

What aspects of empowerment does this assessment exemplify?

In this exemplar, Aminiasi sets his own goal: to make a kite.

In his discussion with one of the teachers (see the Child’s Voice section), Aminiasi indicates his criterion for success: “I
want to go and fly it!”

The centre provides a range of materials, including alternatives such as paper and card, and this encourages the
children to make their own choices when they make things.

After he makes the kite, the teacher asks him, “What do you think your next project will be?”, and he replies, “A butterfly
kite.” The teachers draft a plan to support Aminiasi in his self-chosen follow-on project.

How might this documented assessment contribute to developing empowerment?

The pictures tell a detailed story about the process Aminiasi worked through to reach the goal he had set himself. The
process is also recorded in Aminiasi’s words (the child’s voice). The record includes documentation of his response
each time the tail broke: he fixed it.

The teacher notes that, “Aminiasi was able to retell his own story to me from reading the pictures”.
What might this tell us about informal noticing, recognising, and responding in this place?

When Aminiasi says he wants to make a kite, the teacher assures him that he has the ability to do it, disagreeing with
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him when he says, “I can’t.”

The teacher responds to Aminiasi’s uncertainty and provides an entry into the self-chosen but daunting task by reading
a relevant story (The Wind Blew, by Pat Hutchins) and talking about the shape of the kite and what kites need to help
them fly.

George gets to where he wants to be

We have observed that George (12 months old) has a long concentration span. He will continue trying out a new skill he
has developed over and over. If he is having difficulty with a toy, he will persevere until he succeeds, taking just a few
goes or days or months to achieve his goals.

George’s parents, Fiona and Chris, also notice this perseverance. The attached message was written by Fiona in
George’s home-centre notebook and illustrates their recognition of George’s strong desire to walk, how he “didn’t give
up”, and how achieving his goals has changed George’s experiences.

George has had a wonderful summer break. Just before Xmas, he started to walk and never looked back. He tried, and
tried, and tried, and didn’t give up. Walking has given him a new angle on life that has been really exciting for him. Lots
of games of chasing and hide and seek around the house. His interactions with other people — especially children — have
been wonderful to watch. George loves to be with other children.

Another example of George’s perseverance was evident when he was trying to crawl up the slide. From the time
George started crawling at eight months old and he discovered the slide, he attempted to crawl up it. After nearly five
months of persevering, it finally paid off when he crawled all the way up the slide.

When | told Fiona the story of George climbing the slide, she said that during the weekend, George and his family had
visited a family who had a slide. George had managed to crawl up the slide there.
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Two days after George climbed the slide at the centre, he climbed into the swing on his own. As with the slide, George
got into the swing independently after months of attempts. He would regularly walk over to the swing and put half his
body on it, rocking back and forth, either because he liked the movement or to indicate to the teachers that he wanted a
swing. The swings at the centre are low to the ground, but it takes a certain amount of co-ordination and balance to
climb into this moving object. Gradually, George overcame the difficulties and managed this tricky task.

As we watched this event unfold, we soon realised he could probably conquer the challenge by himself, so we
deliberately kept our distance and observed George, not wanting to interfere.

George displays this task persistence and long concentration span in several different aspects of his play. Examples are
when he is playing with blocks or when he dismantles a suction toy off the window, putting the toy together again before
putting it back on the window and repeating this several times.

What’s happening here?

This assessment describes George climbing a slide and then into a swing on his own at the early childhood centre.
It took months of attempts for George to complete these self-chosen and “tricky” tasks.

What aspects of empowerment does this assessment exemplify?

This is an example of an assessment that follows from a child setting his own goals. The teachers describe two goals:
George’s desire to crawl up the slide and to climb into one of the early childhood centre’s swings. These were difficult
tasks for George and, in both cases, took several months of perseverance and practice. The assessment looks back in
time and provides information about the strategies that George mastered in order to climb into a moving swing.

The criteria for achievement were embedded in the self-chosen tasks: getting to the top of the slide and getting into the
swing facing the right way around. This is an example of feedback provided by the material or the activity. George does
not need praise from an adult to tell him that he has achieved a goal.

How might this documented assessment contribute to developing empowerment?

The teachers’ annotations provide evidence for the family and other teachers of George’s perseverance over a range of
self-chosen tasks. In the annotations, the teachers link three enterprises (walking, crawling up the slide, and climbing
into the swing) to illustrate what they see as George’s long concentration span.

They add other examples of George setting his own goals and persevering (playing with blocks and dismantling and
putting back together a suction toy). This perseverance is a teachers’ goal, highlighted here in the context of George’s
own goals. The teachers’ criteria for perseverance are clear.

This exemplar includes comments from George’s mother, who adds another perspective to the story. Together, the
three perspectives articulated in this record demonstrate the view that setting and pursuing one’s own goals are a
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valued aspect of learning.

Photos with commentaries make this story accessible for George to revisit during his time at the centre. It looks back
over time, provides information about how long this achievement has taken, and includes some detail about earlier
attempts, illustrating for George and the community what perseverance means in the context of George’s own goals.

What might this tell us about informal noticing, recognising, and responding in this place?

The teachers gave George the opportunity (time, space, and accessible equipment) to master his own goals. They may
well have had some safety concerns about crawling up slides but decided to accommodate George’s focus.

They commented, “As we watched this event [getting into the swing] unfold, we soon realised he could probably conquer
the challenge by himself, so we deliberately kept our distance and observed George, not wanting to interfere.”

The teachers knew George well and they decided that this challenge was at the right level of difficulty for him and that
he could solve the problem himself.

One of the teachers told George’s mother the story about him climbing up the slide. During this conversation, the mother
added more information.

Write about my moves
“Write about my moves! | keep wriggling to keep it moving ... When it goes low, | have to go faster, see?”

Lachlan shows me how fast he has to go to keep the hula hoop turning. “See, it's on my hips? When you start moving, it
goes faster.

Sometimes it goes slow when | move my body fast, and the hula hoop goes down.”
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Short-term review

Lachlan is so good at using the hula hoop, | can see why you've got one at home, Moira.

It takes a lot of skill to get a hula hoop to move, and | think Lachlan would have to be the “king of the hula hoop” at
kindergarten! And just look at the interest that was sparked in other children when Lachlan started to move!
What’s happening here?

Lachlan is practising hula hooping. He asks the teacher to “write about my moves”.

What aspects of empowerment does this assessment exemplify?

Lachlan is specifying what he wants to go into his assessment record: the process of keeping the hula hoop spinning.
He has worked out that to keep it moving, “I keep wriggling” and “When it goes low, | have to go faster, see?”

How might this documented assessment contribute to developing empowerment?

Lachlan’s instruction and the teacher’s response (writing down his moves) are key features of this documentation. In
analysing the learning, the teacher also makes the observation, supported by a photograph, that he had sparked the
interest of the other children. His initiative and its consequences are on record for revisiting.

The teacher addresses the parent in this assessment as part of a continuing conversation with the family. (The teacher
already knows that the family has a hula hoop at home.) She adds an evaluation of the difficulty of this task: “It takes a
lot of skill to get a hula hoop to move.” The record includes Lachlan’s explanation of the process. Because it is written
down in detail, readers can discuss this with Lachlan and he can add to it if he wants to.

What might this tell us about informal noticing, recognising, and responding in this
place?

The teacher listens to the child and responds positively to his request for a documented assessment.
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The parent is also invited to be part of this discussion.

Reflective questions — He patai hei whakaaro iho

« How do our assessments take account of the context (relationships with people, places, and things) in which
learning is occurring? What are some recent examples from our early childhood setting?

» How do our assessment practices motivate and empower learners and enhance the children’s sense of
themselves as capable people and competent learners? What are some recent examples from our early childhood
setting?

o How do we use assessment information to draw attention to the integrated nature of the children’s learning?

o How do we make learning visible for families and whanau?
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Book 3: Bicultural assessment — He aromatawai ahurea rua

Introduction - He kupu whakataki

Te Tiriti o Waitangi is one of the guiding documents for education in Aotearoa New Zealand. It guarantees partnership,
protection, and participation to the two signatories. Quality in Action/Te Mahi Whai Hua (1996, page 67) states that
management and educators should implement policies, objectives, and practices that “reflect the unique place of Maori
as tangata whenua and the principle of partnership inherent in Te Tiriti o0 Waitangi”.

This book, the third in a series on assessment in early childhood education, looks at bicultural assessment practices and
how these practices can embody the principle of partnership fundamental to Te Tiriti. Te Whariki is a bicultural
curriculum that incorporates Maori concepts. The principles of whakamana (empowerment), kotahitanga (holistic
development), whanau tangata (family and community), nga hononga (relationships), and the different areas of mana
that shape the five strands provide a bicultural framework to underpin bicultural assessment. This book of exemplars
builds on Te Whariki framework and includes examples of many developments in early childhood settings that indicate
movement along their pathways to bicultural assessment practice. More examples are woven throughout the other
books in this series.

In this section

o Frameworks for bicultural education — He anga mo te matauranga ahurea rua
o Links to Te Whariki — Nga hononga ki Te Whariki

o Pathways to bicultural assessment — He huarahi ki te aromatawai ahurea rua
o Exemplars — Nga tauaromahi

« Reflective questions — He patai hei whakaaro iho

References — Nga apitihanga

Downloads

o Bicultural Assessment He Aromatawai Ahurea Rua[PDF, 175 KB]
o Making Jam [PDF. 446 KB]

o Pihikete's Learning [PDF, 168 KB

o Micah and his grandfather [PDF, 154 KB]

o Te Aranga responds to a photograph [PDF, 195 KB]
o Hatupate and the bird woman [PDF, 223 KB]

o Pierre's learning [PDF, 169 KB

o Jace and the taiaha [PDF, 255 KB]

o A bilingual parent's voice [PDF, 141 KB]

» Reflective questions and References [PDF, 89 KB

o Book 3 - Bicultural Assessment (full) [PDF, 3.3 MB

Frameworks for bicultural education — He anga mo te matauranga ahurea
rua
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Rangimarie Turuki (Rose) Pere (1991) developed a Maori educational framework or model, te Aorangi (the universe),
that illustrates the complexity of te ao Maori.

Pere’s model integrates the dimensions of wairuatanga (spirituality), tinana (the body), hinengaro (the mind), and
whanaungatanga (the extended family). It also includes mana, the integrity and prestige of the individual; mauri, the life
principle, which includes language; and whatumanawa, the expression of feelings.

In March 2003, Mason Durie presented a paper to the Hui Taumata Matauranga Tuatoru entitled “Maori Educational
Advancement at the Interface between te Ao Maori and te Ao Whanui”. In that paper, he states that the essential
challenge for those concerned about Maori educational advancement is to understand the reality within which Maori live,
as children, students, and whanau. He argues that:

"the essential difference [between Maori and other New Zealanders] is that Maori live at the interface
between te ao Maori (the Maori world) and the wider global society (te ao whanui). This does not mean
socio-economic factors are unimportant but it does imply that of the many determinants of educational
success, the factor that is uniquely relevant to Maori is the way in which Maori world views and the world
views of wider society impact on each other.

... As a consequence, educational policy, or teaching practice, or assessment of students, or key
performance indicators for staff must be able to demonstrate that the reality of the wider educational system
is able to match the reality in which children and students live."

pages 5-6

Graham Smith (1992 and 1997) studied Maori-medium primary schools and identified a series of fundamental principles
for kaupapa Maori schooling.

Russell Bishop and Ted Glynn (2000) extend these principles into mainstream educational settings. They advocate for
kaupapa Maori pedagogy that addresses issues to do with power, initiation, benefits, representation, legitimisation, and
accountability.

The following is an abridged version of the principles outlined by Glynn and Bishop (pages 4-5)*

Tino rangatiratanga: This principle includes “the right to determine one’s own destiny”. As a result, parents and
children are involved in decision-making processes.

Taonga tuku iho: “the treasures from the ancestors, providing a set of principles by which to live our lives”. Maori
language, knowledge, culture, and values are normal, valid, and legitimate.

Ako: This principle emphasises reciprocal learning. Teachers and children can “take turns in storying and re-
storying their realities, either as individual learners or within a group context”.

Kia piki ake i nga raruraru o te kainga The principle of participation “reaches into Maori homes and brings
parents and families into the activities of the school [and early childhood centre]”.

Whanau: “[W]here the establishment of whanau type relationships in the classroom [early childhood setting] is
primary, then a pattern of interactions will develop where commitment and connectedness are paramount, and
where responsibility for the learning of others is fostered.”
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Kaupapa: “Children achieve better when there is a close relationship, in terms of language and culture, between
home and school.”

Writing about the metaphors and images we have for education and children, Bishop and Glynn add:

"Simply put, if the imagery we hold of Maori children (or indeed of any children), or of interaction patterns, is
one of deficits, then our principles and practices will reflect this, and we will perpetuate the educational crisis
for Maori children.”

page 7

Jenny Ritchie (2001, pages 25-26) argues that teacher education programmes should aim to equip graduates to
facilitate a “whanaungatanga approach” to implementing a bicultural curriculum in early childhood centres.

This approach is characterised by the following features:

¢ recognition that whanau are central to early childhood care and education

e responsive, respectful, and reciprocal relationships with children, whanau Maori, and other adults

o reconceptualising the construct of teacher as expert

o teachers recognising that “they cannot be experts in another person’s culture if they do not share that cultural
background” and that “non-Maori cannot speak for Maori”. Non-Maori teachers create opportunities for Maori to
voice their perceptions and are committed to listening and responding to them

» “aclimate of collaboration and genuine power sharing.”

Ritchie also suggests that an appropriate knowledge base for teachers includes:

o knowledge and understanding of Te Tiriti o Waitangi, the history of colonisation, and the dynamics of racism

« an understanding of matauranga Maori (Maori education) as well as of Western early childhood pedagogy

» a working knowledge of te reo Maori

« a sound knowledge of the expectations in Te Whariki related to Maori

« familiarity with research into second language acquisition and bilingualism, cultural issues in education, racism in
education, and counter-racism strategies.

Sue, the head teacher of a kindergarten, notes that in te reo Maori the word “ako” means both to teach and to learn.
She writes:

"l think we should be kaiako, because the term “kaiako” captures the teaching and the learning. We don’t just
teach, we learn all the time, too. “Kaiako” captures the notion of pedagogy in one word. If we swapped our
names from teacher to kaiako, that would be a move towards biculturalism.

I’'m interested too in the concept of a poutama [a stepped pattern] as opposed to stages of development. It's
like bringing in another view of learning and teaching — we need to know more about this and think more
about it."

Sue’s comments reflect her understanding that the very process of moving towards biculturalism is enriching for both
Maori and Pakeha.

« 1The word “students” has been replaced with “children”.
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Links to Te Whariki — Nga hononga ki Te Whariki

This book asks the question “What is bicultural assessment?” Te Whariki is a bicultural document, written partly in Maori
and woven around the principles of whakamana, kotahitanga, whanau tangata, and nga hononga. Tilly and Tamati
Reedy led a team representing Te Kohanga Reo National Trust Board to develop the kaupapa Maori content. Tilly
Reedy (2003) describes Te Whariki as encouraging:

"the transmission of my cultural values, my language and tikanga, and your cultural values, your language

and customs. It validates my belief systems and your belief systems. It is also 'home-grown™.
page 74
Te Whariki
In order to achieve bicultural assessment practices, it is essential that teachers share a commitment to:

« Kia whakamana nga ao e rua kia hono - honouring and respecting both worlds so that they come together in
meaningful relationships.
partner brings to the relationship.

« Mai i ténei hononga ka tuwhera i nga ara whanui - from this relationship, the pathways to development will open.

Pathways to bicultural assessment — He huarahi ki te aromatawai ahurea
rua

Pathways to bicultural assessment practice will have the following features:

« Acknowledgment of uncertainty: Teachers will be willing to take risks and to acknowledge that the pathways are
not clearly marked out. Advice from the community and reciprocal relationships with families will provide signposts
and support.

« Diversity: There is not one pathway; there are multiple pathways. However, all early childhood settings will be
taking steps towards bicultural assessment practice.

« Multiple perspectives: Listening to children, whanau, kaumatua, and others from the community is part of the
journey.

o Celebration of the journey: The pathways are paved with respect and commitment. The community celebrates
the advantages for all of working at the interface of two worlds. All share in celebrating successes and
achievements.

« Commitment to the belief that “our development is our learning is our development’ Development and
learning are the same process when they are both seen as sited in relationships of mutual participation and
respect.

« Meaningful contexts: Learning is about making meaning. Bicultural assessment contributes to making meaning
within contexts that make sense in the wider world of people, places, and things.
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Te Ropu Kaiwhakangungu, advisers to the Early Childhood Learning and Assessment Exemplar Project, developed the
diagram on the opposite page describing possible pathways towards bicultural assessment.2 This vision for wise
bicultural practice has two aspects: outcomes for children and outcomes for assessment practices. The continuum is
dynamic (moving forward) and allows for multiple points of entry based on the knowledge, skills, and experience of the
learning community. While the speed of development may be affected by a number of factors, for instance, staff
changes and other demands, all centres are encouraged to continue to build bicultural understanding and practice.

PATHWAYS TO BICULTURAL ASSESSMENT PRACTICE
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« 2 Te Ropi Kaiwhakangungu have contributed a Maori perspective to the exemplar project. Their ideas are woven
throughout all the books in this series. However, they do not claim to speak on behalf of all Maori.

Exemplars — Nga tauaromabhi

Making jam

At the centre, we have a plum tree. It was laden, and the fruit was sweet. Our kuia came to visit. They do not like to
waste food, so we decided to use it all and make jam.

Background

This activity of making jam is not a particularly Maori thing to do, but embedded within the activity are the Maori tikanga
— those cultural aspects that are distinctly and uniquely Maori. (We’re sure other cultures do similar activities
underpinned by similar cultural values but represented in different ways.)

Manaakitanga: Making jam was a community effort with everyone pitching in to help with everything from the karakia
and gathering the fruit from Te Wao-nui-a-Tane to cleaning and preparing the utensils etc. and to cooking, eating, and
sharing the jam.

Language (in te reo Maori)
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Identity (as Maori)
Literacy: Oral and written (documentation and follow-up dictations)

Numeracy links: Through the process of making jam, we used the counting we know and saw it embedded in a real
context — sorting jars, collecting fruit (quantities), measuring ingredients in cooking, etc.

Wairua links: Karakia, nga hua o Te Wao-nui-a-Tane

Tikanga links: Manaaki — we made it to give away — the Maori process of mai i ra ano.

The story — Te Tao Kai!

2. Piki i te arawhata.

3. Heke i te rakau.
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5. Katohia nga paramu.

[

6. Me ine te taumaha- tanga o nga paramu.

7. Kei te horoi nga paramu.
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8. Kei te awhina a Toi i te kuia.

9. Kei te ata tapatapahi.

10. Horoia nga ipu kia mal!

11. Purua ki roto i te mihini horoi ipu.
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Te Tunu Tiamu!

12. Kei te kororirori tiamu a Papa Tahu.

13. Kei te koropupu te kdhua.

15. Kei te whakama- hana nga ipu.
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16. Kei te eteete te tiamu.

18. Kua hora te tépu.
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21. Mmmmmm, he reka te kai!

Katahi ka kawe te toenga ki te Kura o Hato Tipene, hei awhina atu i a ratou.

“Naku te rourou, nau te rourou, ka ora ai te iwi.”

What's happening here?

The kaiako at this kdbhanga reo initiate a community activity (making jam) which, while “not a particularly Maori thing to
do”, reflects Maori values and provides an opportunity for the children to experience a wide variety of Maori tikanga.

What aspects of bicultural assessment does this exemplify?

This assessment record exemplifies a number of cultural aspects that are distinctly Maori:

There are wairua links as the community says karakia to give thanks for having such a plentiful tree.

There is a sense of manaakitanga where making the jam is a community effort, with everyone pitching in to help. From
the karakia before gathering the fruit to preparing the fruit and utensils for cooking and eating and sharing the jam, the
kohanga whanau work collaboratively.

The narrative, told through photographs, conveys the holistic nature of the learning in this context.

There are cultural and identity links when, after tasting and assessing the jam on completion of the task, the kdhanga
whanau give the remaining jars of jam away to help fund-raise for a Maori school under threat of closure.

The whole activity is conducted in te reo Maori with both an oral and a written literacy component.

Numeracy skills are used while collecting the plums, weighing, cutting, and sorting them, collecting, counting, and
sorting the jars, measuring the other ingredients, and filling the jars with the jam.
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How might this assessment contribute to bicultural practice here?

The story is told in photographs with some annotation that includes the children’s voices. The kaiako subsequently
annotated the photographs further and made them into a book for follow-up discussion and reflection.

Revisiting the story and book will reinforce the value of the activity for the whole learning community and encourage
continued experiences underpinned by Maori tikanga.

What might this tell us about informal noticing, recognising, and responding in this
place?

As the kaiako has commented, “Embedded within the activity are Maori tikanga — those cultural aspects that are
distinctly and uniquely Maori — as well as other curricular learning/ teaching opportunities which are developed within the
activity. This example illustrates a connection between the policy (te reo me dna tikanga — language and tradition) and
the practice (teaching and using the language) in real, meaningful, cultural activities.”

Pihikete's learning

Learning story

We were watering the plants the children had planted, and Pihikete started to share some of his views of the world. He
talked to us about Papatianuku and told us how everything grows from her. He then talked about Ranginui and how he
cries and waters the plants. He also talked about the whakapapa of the creation story.

What learning is going on here?
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What a wealth of knowledge Pihikete brings to the kindergarten about his own culture. He is so open about sharing his
ideas and expressing his point of view — | could listen to him all day. Pihikete demonstrates such strong confidence, not
only in his culture but also in himself. | feel it is a real privilege to be a part of Pihikete’s world.

E te Whaea

He mihi tino mahana ténei ki a koe me 10 tama Pihikete.
Tino harikoa taku ngakau ki te whakarongo ki to tama e kdrero ana mo Papatianuku.
He tama toa ténei ki te mau ki tana reo me 6na tikanga.

What’s happening here?

The teacher writes to Pihikete’s mother (in the section “E te Whaea”), recording an observation and commenting on
Pihikete’s knowledge.

What aspects of bicultural assessments does this exemplify?

The teacher writes part of the assessment in te reo Maori. She refers to Pihikete’s identity as Maori (his “strong
confidence, not only in his culture but also in himself”) and the knowledge he brings. She includes a comment to the
whanau that indicates respect for te reo me ona tikanga. This use of te reo Maori in the assessment portfolio is an
indication of respect for and valuing of the language.

How might this assessment contribute to bicultural practice here?

Pihikete spontaneously makes links between the nurturing of plants and Papattanuku. Revisiting this story with Pihikete
and other children will highlight a number of values here: te reo Maori, tikanga Maori (for example, Papatianuku and
Ranginui), and children’s contributions.

What might this tell us about informal noticing, recognising, and responding in this
place?

The teacher who wrote this assessment is a fluent Maori speaker: te reo Maori is not just written down in the stories of
children’s activities; it is part of the life of the centre, inviting whanau to participate in the curriculum.

Micah and his grandfather

This is a story about Micah and his grandfather, told by his mum.

On Saturday mornings, Micah likes to come into our bed. It's the only day we are able to lie in and have a cuddle with
Micah because | leave for work at 6 a.m. during the week.

One Saturday, a few weeks ago, Micah was absorbed in telling me the story about Tama and the God of the forest,
Tane (the legend the children were acting for the centre’s Christmas performance). He said, “Do you know that you have
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to ask the God of the forest for permission to cut down the trees? That's what Tama did.” He went on to tell me in detail
about the story of the waka. He said, “He didn’t ask for permission from the God of the forest, and the fairies made the
trees stand up again (when Tama chopped them down) because Tama did not ask for permission.”

| was so taken with the detail that | suggested we phone our poppa and tell him the story. He did, and the first thing
Micah said to his poppa was, “Do you know that Tane is the God of the forest, Poppa?” Poppa said, “I think he is the
God of McDonald’s, Micah!” and they laughed together. “No, Poppa. He is God of the forest.”

Micah told his poppa that you have to ask Tane for permission to cut down the trees. He then went on and told the story
again in great detail. At one point, Micah forgot the name of the God of the forest and he asked his Poppa what his
name was. Poppa asked, “Is it Tane?” Surprised, Micah replied, “How did you know that? You haven’t been to our day-
care centre!”

Halfway through, Micah asked, “How many times, Poppa, did the fairies put the trees up again?” Poppa said, “I think,
two times.” “No, Poppa. Three times, not two!”

What was really lovely was the fact that my father was not expecting it at all. It was a surprise to have this phone call
from Micah.

| think what made this story special was the detail and the pronunciation of the words and the fact that it had an impact
on Micah. Best of all, my father was able to enjoy his grandson telling him something that he himself would have been
told as a child.

Tania
What’s happening here?

In August, during a late afternoon storytelling session at the childcare centre, Helen told the children the story of the rata
and totara trees. She told them that she needed some blocks to use as props for the trees. One of the children jumped
up and bounced around, holding herself tall and straight, and said, “l can be a tree. | can be a tree. See!” The children
acted out the story, taking on different roles as Helen told it.

In December, the children retold the story to Helen. They decided to act it out at the centre for the Christmas
performance. Micah’s mother writes this exemplar, recounting how he told her and his grandfather about the story.

What aspects of bicultural assessment does this exemplify?

Whanau contribute to this assessment: Micah’s mother (Tania) and his grandfather. Tania makes the assessment: “I
think what made this story special was the detail and the pronunciation of the words and the fact that it had an impact on
Micah. Best of all, my father was able to enjoy his grandson telling him something that he himself would have been told
as a child.”

How might this assessment contribute to bicultural practice here?

Micah’s assessment portfolio is a collaborative enterprise shared by whanau and teachers. Both whanau and teachers
notice, recognise, respond to, and document the learning, and the documentation encourages revisiting.
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What might this tell us about informal noticing, recognising, and responding in this
place?

Teachers value and respect whanau viewpoints and stories. They build their curriculum around the history, geography,
and stories of Aotearoa New Zealand.

Te Aranga responds to a photograph

Toku tipuna

Te Rangihaeata (10 months) sits on a whale during a recent trip back to his marae. It is one of the props from the movie
Whale Rider, which was based in his home town of Whangara mai Tawhiti on the outskirts of Gisborne.

Te Rangihaeata’s pepeha

Ko Pukehapopo te Maunga, Ko Waiomoko te Awa, Ko Whangara mai Tawhiti te Marae, Ko Ngati Konohi te Iwi, Ko
Paikea te Tangata.

The legend of Paikea goes, in part, as follows: Paikea was the son of a great chief. One day, Paikea and his brother
Ruatapu set out to sea in their waka on a voyage from Hawaiki to explore the surrounding lands. A number of prominent
people from their tribe went with them. Ruatapu was very jealous of his brother and had set a trap to sink the waka and
return to shore a hero.

However, Paikea became aware of this ploy and began reciting a karakia, chanting for help from beyond to give him the
strength to survive.

Many of the people with him had already drowned. A whale came up out of the sea. Paikea climbed upon his back and
was carried to the shore of what was to become his new home, Whangara mai Tawhiti, where he now sits upon his
whale on top of the wharenui Whitireia.

Learning story

Over the past few months, Te Aranga (four and a half years), who also attends our centre, has been fascinated with all
things to do with Paikea. He really enjoys dressing up, draping a piece of material around his shoulders like a cloak, and
spending the rest of the day known only as “Paikea”. He likes discussing the Whale Rider movie with the whaea and his
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peers and singing the song “Paikea”, which depicts Paikea’s travels from Hawaiki to Aotearoa.

So, when Te Aranga saw the picture of Te Rangihaeata, he couldn’t believe his eyes. We sat and had a discussion
about where the photo had been taken, why the whale was on the grass, and how Te Rangihaeata got onto the whale.

As the whale looked so lifelike, he was pleased to hear that it wasn't, in fact, a real whale and that it would be OK and
wouldn’t be hungry or lonely without its whanau.

Te Aranga and Te Rangihaeata have a family link through Paikea, making the link beyond the centre environment even

stronger. The picture of Te Rangihaeata is now on his pepeha, alongside those of the other children.

What’s happening here?

This exemplar starts with a photograph of Te Rangihaeata sitting on a whale, one of the props from the movieWhale
Rider. The kaiako explains the significance of this photograph and describes Te Aranga’s response to it.

What aspects of bicultural assessment does this exemplify?

This exemplar emphasises whakapapa connections with land, people, whanau, history, waiata, and identity. The
significance of these connections is highlighted by the responses to their documentation. Te Aranga recognised the
connections when he saw the picture of Te Rangihaeata.

How might this assessment contribute to bicultural practice here?

In this centre, “Pepeha are displayed in the ruma moe along with the photos of the tamariki and the whaea to give the
whanau a sense of belonging here. Lots of the parents read the pepeha and recognise links to their own whanau, too.”
Te Rangihaeata’s pepeha is included here, beneath his photo.

What might this tell us about informal noticing, recognising, and responding in this
place?

The kaiako comments that “Paikea” is the waiata Te Aranga always wants to sing after he has finished reciting his
pepeha during te wa mo te karakia (prayer time). These valued connections with whanau, waiata, maunga, awa, marae,
iwi, and tangata are part of everyday life in the centre and are reflected in the artefacts (in this case, photographs) and
documentation. The children can recite their pepeha every day if they want to, ensuring that the connections are
continually revisited.

Hatupatu and the bird woman
Children: Joe and Elliot
Date: 27 August

Teacher: Shelley
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Joe and Elliot decided that they would like to illustrate the story of Hatupatu. They looked at each other for a minute, and
then Joe said, “We could do it together, eh, Elliot?” Elliot agreed, and Joe said, “I'll do the first page.” | encouraged them
to draw the title page first so that we would know what the story was.

At mat time, Joe and Elliot stood behind the overhead projector and put the pictures on one by one. Joe pointed out
things in his picture like the cave and the bubbling hot mud pool. All the other children sat in rapt attention as they
watched the story on the screen.

Short-term review

lllustrating this book allowed Joe to revisit his recent family holiday to Taupo and Rotorua, during which the family
looked for the cave where Hatupatu hid from the bird woman and saw the bubbling hot mud pools. It ties in with the
book he made about that holiday and brought in to kindergarten.

What next?

Joe is going from strength to strength. It is fabulous to see him sharing his strengths with his peers, showing
consideration and respect for their input, and becoming a mentor and role model for the other children. More of the
same, please!
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What’s happening here?

Joe brings a book about a family holiday to the kindergarten. During their holiday, Joe and his family looked for the cave
where Hatupatu hid from the bird woman. They also saw the bubbling mud pools. At kindergarten, he and Elliot together
illustrate the story of Hatupatu and the bird woman. These stories are connected.

What aspects of bicultural assessment does this exemplify?
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This exemplar is part of a longer learning story that documents the children’s collaboration in a literacy experience, using
the medium of overhead transparencies to tell the story to others.

At the same time, it is an example of Joe sharing a story from te ao Maori. Joe and Elliot make meaningful and real

connections with Maori stories and history.

How might this assessment contribute to bicultural practice here?

There are several layers of documentation here. Joe’s family document their family holiday and share it with the other
children at the early childhood centre. The teacher then documents his and Elliot’s re-storying and illustrating of the
story. These layers of documentation and re-storying have the capacity to enrich Joe and Elliot's understanding and
knowledge of the history of Aotearoa New Zealand.

What might this tell us about informal noticing, recognising, and responding in this
place?

The teacher recognises and responds to a connection between home and centre and takes advantage of an opportunity
to support a sustained and collaborative enterprise between two children. The teacher also encourages the exploration
and retelling of stories that belong to Aotearoa New Zealand.

Pierre's learning
Date: 30 August

Teacher: Lorraine
Learning story

Pierre discovered a shape puzzle that seemed to fascinate him. He sat manipulating the shapes for about 10 minutes.
Each time he touched one, he’d look up and say, “Da, da.” | gave him the name for each shape in English and te reo.
He carefully examined each shape before attempting to place it on the puzzle — a very reflective, studied approach!

Although it was a wet day and there was considerable activity around him, he persisted at his task, undeterred by the

noise and action!

Short-term review

What amazing concentration, especially given the clamour around him. Pierre, I'm impressed! This puzzle had discreet
geometric shapes and was brightly coloured. Pierre was able to manipulate these shapes and place the pieces in the
puzzle correctly after careful experimentation. He was quite happy without my participation, yet as | provided language
labels for him, he looked up with anticipation to hear the next name. He is gathering connections between language,
objects, and events. | hoped that providing te reo for each shape would support the language interaction Pierre
experiences at home.
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Date: 18 September

Teacher: Jo

Learning story

It was early in the morning, and we were in the main playroom. Pierre moved around the room, looking at different play
equipment. He approached the bookshelf, reached out, and chose three different books. He carried them over to
Caroline, doing very well as the books were heavy and quite a struggle! He handed the books to Caroline, who said,
“Would you like me to read a story?” Pierre’s smile lit up his face.

He laughed. He then proceeded to sit down, backing carefully onto Caroline’s lap. She held the story in front of him and
started to read. Pierre stared intently at the book, and his eyes moved, following the pictures. Pierre was happy to share
his book with another child who approached and didn’t mind involving other children in this special time.

Short-term review

Pierre shows great interest in books and initiated a wonderful shared learning experience.

Date: 9 April
Whanau voice

We appreciate and commend you guys for your timeless efforts, always reinforcing what we do at home as well as
offering him many new life experiences. NO reira, kia ora koutou mo te mahi ako.

Date: 8 May

Teacher: Lorraine

Learning story

| picked up a book that had been lying on the ground. Noticing this, Pierre zoned in from the other side of the lawn. He
beamed his characteristic smile, especially noticeable where books are concerned, and requested, “Book! Book!” We
found a comfortable spot and began to read. The book was already very familiar, judging from the way Pierre responded
to the text and pictures. We read the words in Maori and then in English, and as we did so, | guided his finger around the
shape: “He porohita whero: a red circle; he tapawha kakariki: a green square” and so on until we finished.

Pierre has great book skills. He turned the pages in sequence and listened intently as he matched the spoken word with
the text and picture. He’s been interested in shapes for a long time, and | recall a learning story when he was in
“crawling mode” that showed his intense concentration with a shape puzzle. At that stage, we were already using te reo
and English to name the shapes, and he responded by looking at me, waiting for the language label, then
acknowledging this with a positive-sounding babble. No need this time to fathom his private language as he repeated
the phrases after me, at first a little tentatively and then quite clearly. We had plenty of time to explore the book and read
it through at least three times.
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Teacher’s voice

While half an hour later I'd moved on to other things, Pierre still had his special book tucked under his arm. Later that
day, when his father came to collect him, we discussed Pierre’s intense interest and involvement with this particular
book. As we chatted, Kim (a colleague) told me that earlier that morning Pierre had been very focused on a book called
We’re Going on a Bear Huntby Michael Rosen and that she had a learning story in progress. We found both books and
offered them to Pierre to take home so that he could enjoy them again with his parents. As we flipped through He Kaui
by Manu Te Awa, Marty, Pierre’s father, made the comment that the text and illustration were very clearly linked. | had
previously been very thankful for this as it made it easier for me to translate without constant referral to the glossary at
the back. Marty gave me some helpful tips on grammar, linking the way we would usually construct an English sentence
with the form in Maori. | found this really useful.

Many times when | move tentatively into things “bicultural”, | do so uneasily as the last thing | want to do is offer a token
gesture. Yet to do nothing is worse. Using te reo in natural, meaningful ways is one avenue, but having ongoing
dialogue with families keeps the learning fresh and relevant as we find out together what is important.

What’s happening here?

Pierre’s stories in this exemplar cover seven months. They document his interest in shapes and books and the teacher’s
use of te reo Maori.

What aspects of bicultural assessment does this exemplify?

In the May 8 contribution, the teacher comments on the assistance that Pierre’s father is giving her with te reo Maori.
She uses the assessment to share her sense of uncertainty at moving towards biculturalism. However, she also
expresses her commitment to do so and to work collaboratively with Pierre’s family. Although it is not discussed in this
exemplar, the continuing journey for these teachers includes becoming confident at using the Kei a wai? games with the
support of Pierre’s mother. These games move between home and centre, supporting Pierre’s interest in te reo. The
teachers are also becoming confident at reading the Huia Bilingual Readers series in te reo Maori.

How might this assessment contribute to bicultural practice here?

The teacher puzzles about what to do and seeks advice from whanau. This is another record of bicultural work in
progress. Such records support teachers on their pathways to bicultural assessment practice.

What might this tell us about informal noticing, recognising, and responding in this
place?

A number of contributions to children’s portfolios show teachers initiating or noticing and recognising opportunities for a
bicultural curriculum. Some also use the portfolios as opportunities to ask whanau for guidance. This exemplar is an
example of this.
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Jace and the taiaha

January
Lauren (a teacher) brought in a CD of children from the Burnham Primary School kapa haka group.

As soon as Jace walked into the nursery today, he stood still upon hearing the music that was playing. He seemed to
recognise the waiata. Jace just stood there, listening and looking around the room at the teachers and the other
children.

A short time later, he began to move his body to the music, stamping his feet in time to the waiata playing. He seemed
familiar with the actions for this piece of music. The other children noticed his response and joined in. Everyone then
copied the actions as Jace led this spontaneous activity.

Thank you, Jace, for teaching us the traditional movements for this waiata.

Interpretation

When Jace’s mother arrived in the afternoon, we shared this experience with her. She said that Jace has been going
with her to kapa haka practices in the evenings.

Jace discovered a familiar experience here at the centre, drawing on funds of knowledge from home. His spontaneous
response to the waiata provided some valuable learning here for us all. Thank you, Jace, for the confident way you
shared your knowledge.

What next?

We were amazed at the knowledge and competence that Jace has in things Maori. This experience has challenged us
to use more te reo Maori and tikanga Maori in the centre.

Jace’s story also challenges us as teachers to recognise and include children’s involvement in the wider local
community within the planned experiences we offer each day, helping the children to make connections with the people,
places, and things in their world.

We will continue to notice and respond to Jace’s interest in kapa haka and to build his confidence in sharing this
knowledge with us.

February 25

Today, the Queen visited the Burnham Camp. The local kapa haka group was performing for Her Majesty. We set up a
TV set in the toddler room so that Jace and the other children could experience this event. Jace recognised his mother
taking part in the powhiri (she was the kaikaranga). He called out, “Mum, Mum” when she appeared on the television.
He moved to the television and touched the screen. The teachers all acknowledged this moment. He then sat back with
the rest of the children, smiling proudly at everyone in the room.

April
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In April, when he turned two years of age, Jace began the transition to the over-twos’ area. He would go over and play
with the younger group of children who he knew from the past. When he saw the under-twos’ teachers and children
outside, he would go and stand by the fence, arms stretched out, wanting to come back. Over two weeks, Jace
continued to “touch base” with the under-twos’ staff.

The “me” sheet (sheet containing information from home), written by his parents in June for his new teachers in the
over-twos’ centre, highlights Jace’s interest and passion for dancing and listening to waiata and his skill in performing
the haka. Much of this interest remained unnoticed by the over-twos’ teachers as he spent time becoming familiar with
his new environment and the older children. Several entries in his journal show his interest in the climbing equipment
and note the new physical challenges he undertakes in the outdoor space. After a while, his abilities in kapa haka again
became evident.

June 6

Today, Jace performed a haka for us. He picked up the broom and, holding it in one hand like a taiaha, he bounced up
and down with his knees bent saying, “Hi, ha.” At the end of his haka, he stuck out his tongue and opened his eyes
wide, showing us how to pikana. Later, outside, he was observed with a rake in hand, initiating this activity with several
of the older boys.

Interpretation

Jace has really developed confidence in initiating relationships with the children and teachers here. Jace has a strong
interest in waiata, haka, and te reo and is willing to share his knowledge with others.

What next?

Talk to Jace’s parents about his use of taiaha. When is it appropriate to use taiaha? Should we provide a “taiaha” for
him? What is his involvement with kapa haka? This challenges us as teachers. We have been talking about gaining
confidence and supporting biculturalism more and the need to seek professional development.

Cilla met with Jace’s mum to talk about Jace’s involvement in kapa haka and to seek some guidance as to what she
would like them to do to support Jace.

August 26

Jace will use anything that resembles a taiaha, such as sticks, brooms, or toy spades.

Jace has been given plenty of opportunities to observe or participate with kapa haka. His mum and his older brother are
involved in kapa haka groups in Burnham Camp. Jace goes along with his mum and observes the practices. He also
gets to observe kapa haka performances done by the primary school, community, or army as his whanau have copies of
them on video.

When Jace gets undressed, he loves to perform the haka in his nappy. He has been doing this for quite some time at
home and has recently started doing it at pre-school (before sleep time). When Jace performs the haka, he stamps his
feet, does arm actions, and gets down on his knees and ends with pikana. His mother says that sometimes it becomes
a battle to get his clothes back on and that he loves to show off when he gets the chance.
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Jace enjoys listening to waiata and seems to pick up the words with ease. What | found very interesting is that Jace is
not taught te reo at home. His mother is aware that he is picking up the language and so are his teachers. His mother
told me a story about Jace’s nan and koro — kaumatua for Burnham — and how they have encouraged Jace to speak te
reo. His mother sees his nan and koro on a regular basis, due to practices and performances, and they greet Jace in
Maori. He has learned key words, such as “téna koe”, “kia ora”, and “hoha”.

| did ask his mother about the protocol with the use of taiaha and whether we should be supporting this interest. Her
response was that we should not worry about it. She will continue to take him along to kapa haka practice and
performances and he will develop his culture from there.

Jace’s stories have prompted the teachers’ interest in extending their use of te reo to a point where we have a teacher
attending evening te reo classes.

Cilla
What’s happening here?
These contributions span eight months as the teachers record Jace’s interest.

What aspects of bicultural assessment does this exemplify?

Jace has challenged the teachers to use te reo me 6na tikanga at the centre. They support and nurture his interest in
kapa haka and thank him for “teaching us” and for “the confident way you shared your knowledge”.

At the same time, the teachers are uncertain about cultural protocols. They seek advice from Jace’s whanau about
protocol to do with the use of the taiaha at the centre.

How might this assessment contribute to bicultural practice here?

The staff at this centre recognise that sometimes it is not appropriate for them to take on a particular cultural task: the
whanau may decide that they will do this work.

This documentation reads a little like a teacher’s reflective journal as the teachers consider how the programme can be
more bicultural and how it can respond to Jace’s interest and in what way. It is a record of bicultural work in progress.
Revisiting the record and continuing to consult with whanau about appropriate roles and tasks for the staff will be a
source of ongoing reflection.

What might this tell us about informal noticing, recognising, and responding in this
place?

The reflective questions in this exemplar indicate puzzlement and uncertainty about some of the specifics of becoming
bicultural. The teachers consult whanau for advice and recognise that some cultural tasks are best left to experts in the
wider community.
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A number of contributions to children’s portfolios show teachers initiating or noticing and recognising opportunities for
bicultural curriculum. Some also use the portfolios as opportunities to ask knowledgeable whanau for guidance. This
exemplar is an example of this.

A bilingual "parent's voice"
June 18
Belonging | Mana whenua

Taking an interest

Finding an interest here — a topic, an activity, a role. Recognising the familiar, enjoying the unfamiliar. Coping with
change.

Wellbeing | Mana atua

Being involved

Paying attention for a sustained period, feeling safe, trusting others. Being playful with others and/or materials.

Exploration | Mana aoturoa

Persisting with difficulty

Setting and choosing difficult tasks. Using a range of strategies to solve problems when ‘stuck’ (be specific).

Communication | Mana reo

Expressing an idea or a feeling

In a range of ways (specify). For example: oral language, gesture, music, art, writing, using numbers and patterns,
telling stories.

Contribution | Mana tangata

Taking responsibility

Responding to others, to stories, and imagined events, ensuring that things are fair, self-evaluating, helping others,
contributing to programme.
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What's happening here?

The teachers in this childcare centre are developing their skills in te reo Maori, helped by Jet’'s mother. They are
including te reo in a document of high value: Jet's assessment portfolio. Another exemplar from this parent, including
kupu hou [new words], appears in Book 2 (page 25).

What aspects of bicultural assessment does this exemplify?

Whanau participate in the assessment practice. They use assessment stories from home to contribute to the curriculum,
encouraging the teachers to use te reo Maori in their daily routines and to read stories from home in te reo.

How might this assessment contribute to bicultural practice here?

Jet’'s mother comments that the staff read Jet’s stories, look at words from the Maori text, and try to incorporate them
into their daily routine. Some of the teachers have asked her to clarify the meanings of some of the words further, and
they use them with each other. She writes: “They are very conscientious about their pronunciation and about attempting
to speak to him [Jet] in Maori. Maori is the main language we use when he [Jet] is at home ... so there is an ongoing
attempt to ensure continuity in both settings. | really applaud the staff because most of this is done using their own
initiative.”

AAA

MINISTRY OF EDUCATION
TE TAHUHU O TE MATAURANGA



EDUCATION.govt.nz

from the Ministry of Education

What might this tell us about informal noticing, recognising, and responding in this place?

Jet’s mother’'s comments indicate a commitment by these early childhood teachers to using te reo Maori and
incorporating it into the daily routine. The staff acknowledge Jet’'s mother as the “expert”; they seek advice and
information from whanau.

Reflective questions — He patai hei whakaaro iho

« What is the vision for wise bicultural assessment practice in our setting? How far are we along the pathway
towards it? What evidence do we have that we are moving towards it?

» How do our assessment practices reflect the bicultural nature of Te Whariki? What steps can we take to make this
bicultural nature more visible in our assessment practices?

o Are our assessment practices accessible to Maori whanau? Do they access them? Do they have a say? If not, why
not? How can we encourage dialogue on and contribution to assessment?

« What examples of bicultural assessment practices do we have to share, and what questions do they raise?

« How is a “whanaungatanga approach” reflected in the assessment practices in our early childhood setting?

« How are the principles for exploring the kaupapa Maori pedagogy that Bishop and Glynn (2000) describe reflected
in our assessment practices?
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Book 4: Children contributing to their own assessment — Nga huanga
tamariki ki to ratou aromatawai

Introduction - He kupu whakataki

Te Whariki affirms the view of Urie Bronfenbrenner (1979) that “Learning and development are facilitated by the
participation of the developing person in progressively more complex patterns of reciprocal activity” (page 60) and by
gradual “shifts in the balance of power” (page 212) from the teacher to the learner. These shifts reflect children’s
increasing ability and inclination to steer their own course, set their own goals, assess their own achievements, and take
on some of the responsibility for learning.

Traditionally, the balance of power between teacher and child during assessment has been very one-sided. The
teacher writes the assessment, makes an interpretation, and perhaps discusses it with other teachers and the family,
but the child has not usually been part of the process. The exemplars in this book show how a number of early
childhood settings in Aotearoa New Zealand are now finding ways to include children’s voices in assessment.

In this section

o Why should children contribute to assessments? — He aha ta nga tamariki ki nga aromatawai?

o How can children contribute to assessments? — Me péhea nga tamariki e awhina ai i nga aromatawai?
o Links to Te Whariki— Nga hononga ki Te Whariki

o Exemplars — Nga tauaromahi

Reflective questions — He patai hei whakaaro iho

» References — Nga apitihanga

Downloads

o Acknowledgments [PDF, 234 KB
o Children Contributing Nga Huanga Tamariki ki T Ratou Aromatawai[PDF, 234 KB]
o Dom rebuilds [PDF, 152 KB

¢ "Oh, no! That's not right!"[PDF, 192 KB]
« Louie going out the door[PDF, 371 KB]

o "l know, you could write all this down!"[PDF, 118 KB]
o Brittany and Hayley compare records [PDF, 669 KB
o Alexandra corrects the record [PDF, 736 KB

» Jack builds a wharenui [PDF, 587 KB

« A story about clouds [PDF, 235 KB

o Emptying the supervisor's bag [PDF, 350 KB

e Your brain is for thinking [PDF, 220 KB]

o Tayla and "what next?" [PDF, 234 KB

o Jack's interest in puzzles[PDF, 253 KB
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« Reflective questions and References [PDF, 111 KB

« Book 4 - Children contributing to their own assessment (full)[PDF, 4 MB]

Why should children contribute to assessments? — He aha ta nga tamariki
ki nga aromatawai?

There are two main reasons for teachers to encourage children and give them opportunities to contribute to
assessment.

Firstly, research on assessment and motivation indicates that settings that encourage children to set and assess their
own goals are rich sites for learning. Part of the reason is that children who contribute to their own (and others’)
assessments are perceived as “competent and confident learners and communicators” (Te Whariki, page 6(external

link)).

The research of Carol Dweck (1999), Paul Black and Dylan Wiliam (1998), and Bishop et al. (2001) indicates that when
children contribute to their own assessments, they learn more effectively. Such contributions also help teachers to learn
about children’s working theories about learning — knowledge that helps them to teach more effectively.

The Maori word “ako”, which means both teaching and learning, captures the way in which the two processes are woven
together. “Ako” reminds us that teachers are also learners. Neil Mercer (2001) points out that one of the strengths of a
sociocultural approach to education (see Book 2) is that it explains education in terms of the interactive process of
teaching and learning and that Vygotsky used the Russian word “obuchenie”, which means both teaching and learning.

Secondly, seeking children’s perspectives about their learning is about viewing children as social actors with opinions
and views of their own.

In a paper presented to the Commissioner of Social Policy outlining fundamental changes that need to be considered in
order to achieve a more just society, Wally Penetito (1988) states:
"There ought to be no doubt in the minds of teachers ... that children need to acquire in the first instance the
relevant knowledge for their well-being. For children who wish to shape their own reality ... who wish to have control
over their own learning, teachers must facilitate and empower them ... "
page 106

Encouraging children to set and assess goals

A central feature of effective pedagogy and learning is involving the learner in the meaning making and goal setting that
are part of the assessment process.

In a review of the research literature on assessment, Paul Black and Dylan Wiliam (1998) conclude that any strategy to
improve learning through formative assessment should include a commitment to involving students in the processes of
self-assessment and peer assessment.

Guy Claxton (1995) suggests that assessment should:

reflect those occasions when the goal is not clearly specified in advance;

include “all the situations in which learners are developing their sense of what counts as ‘good work’ for themselves —
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where it is some inner sense of satisfaction which is the touchstone of ‘quality’” (page 340).

The terms “whakamatau” (to enable one to learn and to test oneself) and “whakamatautau” (to test oneself and thus to
evaluate oneself) illustrate the close connection between learning and self-evaluation (Pere, 1982, page 74).

Patricia Smiley and Carol Dweck (1994) write:

"The results of our research and some related studies suggest that by 4 or 5 years of age children will have

internalized an investment either in the evaluation of their achievement products or in the process of learning."

page 1741

Reporting on her research in the United States, Carol Dweck (1999) explains that children (including four-year-olds)
develop orientations towards either performance goals or learning goals. When children are oriented towards learning
goals, they strive to increase their competence, to understand or master something new, to attempt hard tasks, and to
persist after failure or setback. When children are oriented towards performance goals, they strive to gain favourable
judgments or to avoid negative judgments of their competence.

Most children approach problems, people, and places with an orientation towards both performance and learning goals.
However, assessment practices have an important influence on the type of goals to which they are oriented (Ames,
1992). Assessments that include the “child’s voice” or children making a contribution to their assessments encourage an
orientation towards learning goals. Assessments that call on reference levels or standards that children and families
have not understood or legitimised are likely to shift this orientation towards performance goals.

Seeking children’s perspectives

Where assessments take a narrative approach in context, the assessments — and the notions of valuable knowledge
and competence that they take as reference points — can be legitimised by calling on multiple perspectives.

The United Nations Convention on the Rights of the Child, which New Zealand signed in 1993, includes the child’s right
to have a voice and to have it listened to and respected (Article 12). Respecting children’s views means that their views
can make a difference.

Teachers who pay careful attention to children’s voices gain windows into their world views and assumptions. Detailed
observations in context help adults to better understand children’s perspectives, using the children’s non-verbal
expressions of self-assessment and their recognition of achievement (or lack of it).

A number of researchers have explored ways of seeking out children’s perspectives. For example, Alison Clark and
Peter Moss (2001) adopted what they called a “mosaic” approach (using a number of methods) to seek children’s views
on the quality of their childcare programmes. One piece of the “mosaic” was to give the children cameras to photograph
their favourite things in the early childhood setting. Arapera Royal Tangaere (1997) analysed transcripts of a young
child’s dialogue in te reo Maori to reveal ways that Maori cultural values were expressed and learned.

Seeking children’s perspectives enables researchers — and teachers — to make useful discoveries about children’s
learning. Margaret Carr (2000) describes research that sought young children’s viewpoints about their learning. She
found that, for many children, the learning that they perceived as challenging or difficult was not at the early childhood
centre but at home or elsewhere in the community. Margie Hohepa et al. (1992) carried out an in-depth observational
study of three children within a kbhanga reo context. This research revealed that the children valued both individualised
and collective contexts for learning. Research by Bishop et al. (2003) affirms that when teachers seek learners’
perspectives, learning is enhanced.

AAA

MINISTRY OF EDUCATION
TE TAHUHU O TE MATAURANGA


https://www.education.govt.nz/early-childhood/teaching-and-learning/assessment-for-learning/kei-tua-o-te-pae-2/children-contributing-to-their-own-assessment-nga-huanga-tamariki-ki-to-ratou-aromatawai/why-should-children-contribute-to-assessments-he-aha-ta-nga-tamariki-ki-nga-aromatawai/#cd_7238_seeking-childrens-perspectives_Education%5CComplexDocuments%5CModel%5CComplexDocumentAccordionSection

EDUCATION.govt.nz

from the Ministry of Education

How can children contribute to assessments? — Me péhea nga tamariki e
awhina ai i nga aromatawai?

Teachers can help children to contribute to their assessment in two ways:through encouraging self-assessment (which
can be carried out in a variety of ways) and by including the child’s voicein assessments that include multiple
perspectives.

Different kinds of “self-assessment”

Children develop many goals for their learning, goals that are often hidden from the adult observer. Children frequently
appear to “change track” as they work, and on many occasions, their goal is only apparent to adults in retrospect (and
not always then). We have to find ways in which children can tell their own stories or be their own assessors without
involvement in formal assessment. Not all children can do this, so we have to get to know the children well in order to
notice and recognise their particular interests and goals — and we have to be open to changing our minds.

What to look for

Children making their own judgments about their achievements, developing their sense of what counts as good work for
themselves as learners

Children self-regulating, that is, self-assessing and giving themselves instructions about what to do. This includes seeing
mistakes as part of the process of learning

Children deciding what should be recorded in their assessment portfolios

Occasions when the resources being used by children, for example, a completed puzzle, provide feedback about their
performance

Evidence of “some inner sense of satisfaction” as the “touchstone” of quality (see Guy Claxton’s comments on page 3).
Teachers who know children well can often identify that evidence

Children using materials to provide reference points against which to assess their achievements

Children using earlier work in their own assessment portfolios to judge current success or progress

Children revisiting their assessment portfolios, with or without the teacher

Children correcting their assessment portfolios.

Multiple perspectives that include the child’s voice
Alison James and Alan Prout (1997), writing about constructing and reconstructing childhood, comment that:

"it is now much more common to find acknowledgement that childhood should be regarded as a part of society and
culture rather than a precursor to it; and that children should be seen as already social actors, not beings in the
process of becoming such.”

page ix

If we want to recognise and respond to the learning that is taking place, we will seek multiple perspectives, one of which
will be the child’s.

Sometimes, the whanau will speak on behalf of the child, reflecting the aspirations and knowledge of the family and
wider community. The 2003 Hui Taumata Matauranga Report Backincluded a number of recommendations for whanau
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to be involved in and have a say in education (Ministry of Education, 2003). When considering Maori or bicultural models
of assessment, adults need to ensure that they have an in-depth understanding of what Mason Durie (2003, page 1)
describes as “working at the interface between te ao Maori (the Maori world) and te ao whanui (the wider global
society)”. (See Book 3.)

What to look for

Assessments that include a number of perspectives. One might be the child’s

Teachers or families taking on the perspective of a child, for example, by speaking on behalf of a child who cannot
speak for themself or trying to work out what is important for the child and what they would say if they were assessing
for themselves

Teachers puzzling over the meaning of an observation as they try to decide how to assist the child with the next step.
This, implicitly or explicitly, invites the child and family to have a say in the assessment, to contribute some more
information or an opinion

Children assessing each other’s learning

Families contributing to the assessment record with or for the child. These contributions may reflect aspirations and
knowledge from the community.

Links to Te Whariki — Nga hononga ki Te Whariki

The principles of Te Whariki as they apply to assessment are set out on page 30 of the curriculum. They include the
following statement:

"Assessment should be a two-way process. Children’s self-assessment can inform adults’ assessment of
learning, development, and the environment by providing insights that adults may not have identified and by
highlighting areas that could be included or focused on for assessment. Children may also help to decide
what should be included in the process of assessing the programme and the curriculum.”

The section on evaluation and assessment includes this statement:

"The learning environment should enable children to set and pursue their own goals within the boundaries
necessary for safety and to reflect on whether they have achieved their goals.”

Te Whariki, page 29

The learning environment can be more powerful than “enabling”. It can invite, stimulate, provoke, and encourage
(literally, by inspiring children with the courage to set and pursue their own goals and to reflect on whether they have
achieved them). Assessment practices that contribute to children’s views of themselves as competent and confident
learners and communicators within a bicultural context are part of just such an enabling, inviting, stimulating, provoking,
and encouraging learning environment.

Exemplars — Nga tauaromahi
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Dom rebuilds

23 July: “Dom, will you be able to make this again?”

12 August: Remaking the construction

| captured this photo of Dom today. He was using a photograph of a construction in his portfolio to make another one
just the same! Dom has done this a number of times and said to me that it made it easier having the picture there to
remake his construction.

What’s happening here?
Dom makes a construction, copying from a photograph in his assessment portfolio of an earlier construction.
What aspects of children’s contribution to assessments does this exemplify?

Dom is using earlier work in his portfolio to judge the success of a later construction. Although children can use their
assessment record to improve on work they have done in the past, Dom enjoys making “another one just the same”.
The comment on the earlier entry cues him in to try this: “Dom, will you be able to make this again?”
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How might this assessment develop children’s capacity to contribute to
assessments?

Dom uses the documentation to provide a model for his construction. This example indicates that he has taken up the
challenge to repeat a former achievement. The same process (using his own work as a reference point) provides the
opportunity for him to make changes to earlier work.

What might this tell us about informal noticing, recognising, and responding in this
place?

At Dom’s early childhood centre, the children’s portfolios are readily available for them to read and to compare old work
with new work.

Oh, no! That's not right!

Child: Lauren

Date: 21 February

Observer: Julie

Learning Stories

| invited Lauren to do an overprint on the cat screen print she did the other day.
“What else would you like to have in this picture, Lauren?”
“A basket! With blankets that go there and there!”

“Fantastic!” | said and watched as she drew her cat basket and cut it out.

Once the print was made, she looked at it and said, “Oh, no! That’s not right! The cat needs to be in the basket — not up
there!”
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“You could draw another one if you like — you have another cat print you could use.”

“That’s a good idea!” she said.

She drew the basket. She then overprinted her screen print. “Oh, no! It's too big! Never mind, I'll put some toys in it.”
She drew a mouse, a cat’s drink bottle — with milk in it — and a ball. As she was drawing, she said, almost to herself,
“I'll have to concentrate!”

And she did, and we were both delighted with what she produced. Lauren cut the basket and handle out and most of the
mouse toy. | helped with the drink bottle and tiny ball.

The second print met with a far more favourable reception. “I like that!” Lauren said.

It was so wonderful being part of Lauren’s project today, and I'm glad she was happy with the result.

Short-term review

Lauren is far more comfortable and confident with the screen printing process.

Lauren was really focused and involved with what she was doing. She had a clear idea of how she wanted her basket to
be and was prepared to have another go to achieve what she wanted. Great persistence! It's fantastic that Lauren can
express how she feels and is so articulate.

What next?
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More screen printing.

| believe that “cats” is a subject dear to Lauren’s heart. How can we extend her knowledge and interest? Books, factual
books, different sorts of cats, making cats out of material.

What's happening here?

Lauren tries to print a picture of a basket over a screen-printed picture she has made of a cat. She is not pleased with
the result (“Oh, no! That's not right!”), and she tries again. The teacher writes down some of the comments she and
Lauren made during the process.

What aspects of children’s contribution to assessments does this exemplify?

This exemplar includes examples of self-assessment. The teacher records an occasion when Lauren appears to be
developing her own sense of what is right. When she aligns a second template (a basket) over an earlier print (a cat)
and makes a second print, she looks at it and says, “Oh, no! That’s not right! The cat needs to be in the basket — not up
there!” She tries again and, when she has aligned the basket and cat to her satisfaction and added a few more items to
the picture, she comments, “I like that!”

Lauren also appears to be talking herself through the process, self-regulating her learning. The teacher notes, “As she
was drawing, she said, almost to herself, ‘I'll have to concentrate!” And she did ...".

The assessment records Lauren’s apparent view that if something is not right, you either redo it or take a creative
approach and readjust your goal. She sees mistakes as part of learning. Her response to an unacceptable amount of
space in her second attempt to develop the original design was “Never mind, I'll put some toys in it.” On this occasion,
she appears to interpret mistakes as part of the process of completing a task, and she is developing strategies in
response to that belief.

How might this assessment develop children’s capacity to contribute to
assessments?

Lauren’s art work has changed a great deal during her time at the early childhood centre, and her folio records a shift in
interest from “splodge” paintings to elaborate screen prints. (A parent contribution to her portfolio, not shown, notes the
progress in her art work.) This pathway of learning, together with the teacher's commentary, has been of considerable
interest to her family.

The teacher chose to take notice of Lauren’s self- evaluative comments: “Oh, no! That’s not right! The cat needs to be
in the basket — not up there!” “Oh, no! It's too big!” “I like that!” Lauren is making her own decisions about what is right.
The documentation means that this process can become a model for her later work. It is also available for other
teachers to refer back to when they work with Lauren.

What might this tell us about informal noticing, recognising, and responding in this
place?
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Lauren’s strategies for responding to making a mistake are noticed and recognised as important learning. Lauren and
her family are hearing the teacher’s voice about what is valued here: perseverance, learning goals (see the reference to
Dweck [1999] on page 3), creative responses to error, and self-evaluation.

The teachers made it possible for Lauren to redo her screen print when they encouraged her to make several copies of
the first screen print. (If something goes wrong with the second overlay, there is another foundation screen print to use.)
The teacher reminds her, “You could draw another one if you like — you have another cat print you could use.” In this
way, the teacher is providing some scaffolding for Lauren’s persistence.

In this episode, the teacher’s feedback and scaffolding also emphasise Lauren’s interest in the potential complexity of
this art medium.

Louie going out the door
Child's name: Louie
Date: 21 September

Teacher: Nic

Learning story

Louie lay on his tummy on the floor. The door to the outside had just been opened. As soon as he spotted this, he was
off! The floor was scattered with many toys as children had just been playing inside, but this did not bother Louie as he
had made his way to the outside world, using his arms to pull himself along as he slid on his tummy. He pushed each
toy away as he came to it and finally made it to the door. The door has a slight rise and step down from the deck! Louie
smiled with great delight about being outside and made his way to the railing, where he managed to pull himself up and
peer through the holes to see what was going on!

Short-term review

What great determination — Louie had to get outside that door! He knew what he wanted and went for it, moving
whatever got in his way! It was very rewarding to be able to get out there amongst it all and be part of the action!! It just
goes to show how important it is for young babies to be able to make decisions about where they want to be and that
access (albeit with some obstacles this time) to the outdoors is generally freely available.
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What’s happening here?

This contribution to Louie’s portfolio records his determination to move from inside the centre to the veranda outside as
soon as he spots an open door. He manoeuvres himself across a floor scattered with toys, using his arms to pull himself
along as he slides on his tummy.

What aspects of children’s contribution to assessments does this exemplify?

Louie sets his own goal, and the teacher recognises his way of indicating that he has achieved it (his display of “great
delight”). Being outside and “part of the action” was its own reward.

How might this assessment develop children’s capacity to contribute to
assessments?

The teacher’'s commentary may be for both Louie’s family and the other staff, reminding them of the significant decision
making that is possible when very young children have access to both inside and outside play. She may be making the
point that, in her view, the complexities of supervision are more than balanced by the opportunities for very young
children to make some important decisions about where they want to be.

She also notes Louie’s courage and determination in carrying out his self-set goal: getting outside onto the veranda and
pulling himself up onto the trellis. Louie cannot crawl, and there were a number of obstacles in his way. Such
interpretations form baseline data for documenting development and change in how Louie sets himself goals and
indicates that he has assessed his own achievement.

What might this tell us about informal noticing, recognising, and responding in this
place?

The teacher attempts to take on Louie’s perspective, to imagine what he might tell her if he could talk. Teachers who
work with very young children are likely to get to know them well enough to recognise what the children want noticed
and responded to. In documenting this event, the teacher attempts to see the world through the child’s eyes.

Louie is making his own decisions about the programme, and this assessment indicates that the teacher values this.
The comment in the Short-term review summarises this view: “It just goes to show how important it is for young babies
to be able to make decisions about where they want to be ...”. For Louie, access to the outdoors was an important
opportunity for his learning.

| know, you could write all this down!

Child’s voice

Child: Olivia

3 September
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Teacher: Judy

Olivia has just moved into a new home, which the family has been building up to for a few months. Olivia sat down next
to me on the edge of the sandpit and told me all about her new house. After a while, she looked at me and said
thoughtfully, “I know, you could write all this down!”

| went inside to get paper, pen, and clipboard. On my return, Olivia continued her story: “I've got one bed in my room
and it is all white, and Tim has got two beds, and Mum and Dad have got one big double bed. Grandad’s room is
downstairs. We are all upstairs.

“We have stairs, you know, and lots of colours in the bathroom. Why don’t you write while | go and play with the girls?”

Off she went to play with her friends.

Short-term review

Olivia has known for quite some time about her move to her new home, and her excitement and joy was evident in the
way she was describing the house to me.

Olivia is confident and articulate when expressing herself and thinks carefully before sharing her information.

Skills, knowledge, and dispositions Olivia is demonstrating in relation to literacy:

What is said can also be written to read later.
It is a good idea to record important events and information.
Information about Olivia’s life can be shared with her teachers in a way that they will understand and appreciate.

What’s happening here?

Olivia sits down on the edge of the sandpit to tell the teacher all about the new house she has just moved into. After a
while, she suggests that the teacher write it all down. The teacher gets writing materials and writes down Olivia’s words.

What aspects of children’s contribution to assessments does this exemplify?

Olivia is deciding what should be recorded. She tells the teacher information about an event of value that interests her
(her move to a new house), and she instructs the teacher to write down the details.

The teacher has recorded two perspectives here, Olivia’s and her own. The features that Olivia finds worthy of note are
the beds in the bedrooms, the whereabouts of Grandad’s room, the stairs, and the colours in the bathroom. The features
of the storytelling that the teacher finds worthy of note are Olivia’s understandings that what is said can be written to
read later and that important events and information are usefully recorded (both features of early literacy). The positive
relationship between Olivia and her teachers is also noted.

How might this assessment develop children’s capacity to contribute to
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assessments?

Olivia’s family will probably be interested in both these perspectives. The recording of Olivia’s story informs them of
Olivia’s viewpoint and of the teacher’s willingness to follow Olivia’s request to contribute to her own assessment
portfolio. When Olivia revisits this assessment, she will be encouraged to continue contributing to her assessments.

What might this tell us about informal noticing, recognising, and responding in this

place?

It is Olivia who is noticing, recognising, and responding, with the assistance of a writer. Olivia expects the teacher to
follow her instructions — and she does. We can assume that the teacher values the children taking a leadership role in
what is noticed, recognised, and responded to and that she also values children having a voice in their own assessment

records.

Brittany and Hayley compare records

Learning story

Child’s name: Brittany
Date: 7 October

Teacher: Shelley

Belonging Taking an Interest

Mana whenua

Well-being Being Involved

Mana atua

Exploration Persisting with Difficulty

Mana aotiroa

Communication Expressing an Idea or a
Feeling

Mana reo

Examples or cues

Finding an interest here — a
topic, an activity, a role.
Recognising the familiar,
enjoying the unfamiliar.
Coping with change.

Paying attention for a
sustained period, feeling safe,
trusting others. Being playful
with others and/or materials.

Setting and choosing difficult
tasks. Using a range of
strategies to solve problems
when ‘stuck’ (be specific).

In a range of ways (specify).
For example: oral language,
gesture, music, art, writing,
using numbers and patterns,
telling stories.
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Brittany came to the swings.
She started to tell me about
the trapeze swing she was
on.

Brittany told me the story of
how her sister, Hayley, had a
photo taken on this swing
when she was at
kindergarten.

Hayley has a photo in her
portfolio of being upside down
on the trapeze swing. You can
see all her tummy.
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Contribution Taking Responsibility Responding to others, to
stories, and imagined events,
Mana tangata ensuring that things are fair,

self-evaluating, helping others,
contributing to programme.

| was holding the digital
camera and Brittany asked
me if | would take a photo of
her, just the same as Hayley,
so she could have it in her
folder. Brittany arranged
herself and | took the photo.

Short-term review

Hayley is nearly eight. | realised the link the portfolios have for the children, siblings and the whole family. Brittany was
exact in her description of Hayley's photo and wanted hers to be the same.

What next?

A reminder, as a teacher, to listen and support children in their need to make sense of their world through recall and
revisiting important happenings/achievements over and over.

Learning story

Child’s name: Brittany
Date: 4 October

Teacher: Shelley

Last week, Brittany was chatting about the swings. She said she had had another look at Hayley's portfolio and the
picture was not quite the same. In Hayley's, she had both hands released from the trapeze bar. Brittany was still holding
onto the bar. Brittany explained that she could only let one hand go. But in a photo Brittany has in her portfolio, she is
releasing a leg. Hayley did not have that in her portfolio.
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Later in the session, Brittany was on the slippery pole. She asked if this was new, as Hayley did not have this photo.

As a teacher, | find this a fascinating exploration of connections. It is a natural progression for Brittany to measure her
skills against Hayley as the same age.

When Hayley visited on Friday, they went straight to the book and Brittany was reminded “My jumper was over my face.”
You could only recognise Hayley by her tummy and clothes. Brittany knows we share her interest in her explorations.
This is ongoing and such a positive form of competition.

Brittany asked me to take another photo of her on the swing. “I was upside down. One was hanging on, one wasn't. It's
hard. Hayley can't do this. Her photo was just upside down. She was letting go. | can do one hand letting go.

What's happening here?

This is the story of two sisters, aged four and eight, who use their early childhood centre portfolios as reference points
for discussions about achievement. Their parent has described elsewhere how Hayley (aged eight) has continued to add
special things to her portfolio and how she and Brittany (aged four) often sit down and go through Hayley’s kindergarten
portfolio.

What aspects of children’s contribution to assessments does this exemplify?

Brittany uses a photo in her older sister’s early childhood assessment folder (taken four years earlier) as a reference
point for judging her own achievement. She asks the teacher to take a photo of her “just the same as Hayley”. Brittany
carefully compares the two photos of swinging upside down from a trapeze bar at age four. She points out that Hayley
has both hands free, whereas she, Brittany, has one leg free. She also adds that she can do it with one hand free.

How might this assessment develop children’s capacity to contribute to
assessments?

This exemplar includes a number of voices. Brittany requests the photo for her assessment record and makes the
comparison (adding information about what she can do), and the teacher tells the story, recalling background
information provided by a parent. All voices combine to provide a rich picture of Brittany’s achievement in one area and
of her perspective on this. When Brittany revisits this assessment, it can reinforce for her the importance of her own
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contribution.

What might this tell us about informal noticing, recognising, and responding in this

place?

The teacher comments that “| realised the link the portfolios have for children, siblings, and the whole family”. She also
comments on the children making “sense of their world through recall and revisiting important happenings
achievements, over and over”.

Alexandra corrects the record

Learning stories

Child: Alexandra

Date: 30 November

Teacher: Helen

Belonging
Mana whenua
Well-being
Mana atua
Exploration

Mana aotiroa

Communication

Mana reo

Contribution

Mana tangata

Taking an
Interest

Being
Involved

Persisting
with Difficulty

Expressing an
Idea or a
Feeling

Taking
Responsibility

Short-term review

A Learning Story

Alex brought her portfolio to me and asked if we could look at it together. She had rushed off to
get it after observing me checking through Corey's portfolio, which he was taking home with him
today after celebrating his fifth birthday.

We turned to the first page, and Alex pointed out her name in a learning story and then ran her
finger in a straight line down the page, pointing out her name again and again and saying,
“That's my name.” She did this with the next learning story too.

We slowly worked our way through a few more pages, looking at photos and trying to remember
the names of the children who had left some time ago. | read out two short learning stories to
Alex. One included Michelle, and Alex pointed to her in the photo and said, “That's Michelle.
She's coming to my party.” | read the child's voice on the next page, and she looked closely at
the photo and decided she would build the block construction displayed. | suggested that she
take her portfolio with her to the block corner so that she could copy it.

Alex built it quickly, but while she was away getting some paper and a felt pen, her construction
got knocked over. | sat down near her to help protect her work and hold her portfolio for her as
she rebuilt it. She moved closer to me, bringing the paper and felt pen with her. We looked
closely at the photo and, after we had discussed the size of the blocks used previously, Alex
chose some different blocks. She rebuilt her construction, and we discussed it, comparing it to
the photo. She noticed that in the photo she was holding a block in each hand and immediately
went back to her building and added the same blocks to her construction. | asked her if the
blocks shown in her hands on the photo were later added to that building, and she said they
were.

Alex was then satisfied and turned her attention to copying down on her piece of paper the first
line and a half of the child's voice.
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Alex enjoyed revisiting the work in her portfolio and reproducing it.
Alex showed great perception of detail by noticing the blocks in her hands in the photo.

She pictured the finished construction in her mind and built it from the unfinished building in the photo.

Child: Alexandra
Date: 30 November
Observer: Robyn and Helen

Subject: Tower building and literacy

A Learning Story

Alex appeared with her portfolio and began to look at it with Helen in the back room where the blocks are. She decided
to rebuild the tower that was documented in May. Helen's learning story records the narrative in more detail. There was
a lot of discussion as Alex chose the exact blocks needed to replicate the original tower. | could feel the excitement and
enjoyment Alex was experiencing as the tower took shape.
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Alex announced that she would write the story and began to carefully copy the story written in her portfolio.

She worked in a very relaxed manner, discussing progress with Helen. It was obviously a very enjoyable situation.

As | watched and photographed, | feel very excited. Alex had initiated the whole exercise, and she was actively pursuing
the opportunity to write. She not only connected the narrative in the story to her current block building but also wanted
to be the story writer. This has been one of those wonderful moments!

What’s happening here?
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Alexandra and a teacher revisit her assessment portfolio. She then reproduces an earlier block construction.

What aspects of children’s contribution to assessments does this exemplify?

This is an example of a child revisiting her portfolio with a teacher. Alex picks out and reads her name throughout, and
the teacher reads some earlier learning stories to her.

Alex then “corrects” the record, using the documentation to rebuild one of her earlier constructions. (The photograph had

been taken before the construction was completed.)

How might this assessment develop children’s capacity to contribute to
assessments?

Social sharing of episodes assists children to become familiar with the structure of stories and storying. In this case,
Alex also understands that she can add to the record.

What might this tell us about informal noticing, recognising, and responding in this
place?

Alex and her peers in this centre have ready access to their portfolios. This teacher is willing to read stories back to the
children as a way of helping them to develop their views of themselves as competent learners. It also encourages their
emergent reading skills and interests and provides a catalyst for self-assessment and planning.

Jak builds a wharenui

Child: Jak

25 June

Observer: Maya

Jak approached me in the back room and asked if | could help him build something. We sat down together and talked

about what he would like to build. Jak started to put a base down. “What could this be, Maya?” Jak asked me. “I'm not
sure, but maybe it's the floor of a building,” | replied. “Look around you, Jak. What could this be?”

Jak carefully looked at the pictures on the wall.

“I know, it can be a Maori house,” he said.

“Do you mean a wharenui?” | asked.

“Yes,” he said, pointing to the photos on the wall.

| brought out my book New Zealand Aotearoa by Bob McCree.

Jak looked through the book. “My wharenui has lots of people, like the picture.” Jak used the tall rounded blocks as
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people. “Why does it have a triangle pointy roof?” Jak asked.

| explained to Jak that the wharenui was like a person and the posts on the roof were its back and spine, with lots of
bones so it's strong and can stand.

Jak continued to ask, “So it's like a skeleton?”

Jak did a lot of problem solving during this learning experience as he had to work out how he was going to balance the
“ribs” so they could stand up and be pointed. Jak tried all sorts of blocks and decided to build a tall pile in the middle so
that the ribs could lean on them.

Short-term review

While building this, Jak looked through the book New Zealand Aotearoa. He was fascinated by a picture of a snowy
mountain: “It doesn't snow where we live. We have to go far away to see snow.”

Jack, you are a book full of knowledge. | really enjoyed working with you building your fantastic wharenui.

Jak has a real sense of belonging in the centre and loves the opportunity to share his play with the teachers. Maybe
next we can extend his knowledge about Aotearoa New Zealand.
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What's happening here?

Jak consults the teacher about what he might make with blocks. Inspired by pictures on the wall at the early childhood
centre and guided by pictures in a book provided by the teacher, he decides to make a wharenui.

What aspects of children’s contribution to assessments does this exemplify?

Jak is using pictures and imagery as standards or reference points against which to assess his construction for himself.
He has been assisted by the teacher to assess his own achievement in building a wharenui by using pictures on the wall
and an illustrated book. The teacher also provides the appropriate imagery to remind Jak of the symmetry of the
construction.

How might this assessment develop children’s capacity to contribute to
assessments?

Revisiting this story, Jak might be reminded that he is able to share the responsibility for assessing his achievement in
specific ways. On many occasions, an inner sense of achievement is the touchstone of success (see the quote from
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Claxton on page 3), but children can learn other strategies for self-assessment as well.

What might this tell us about informal noticing, recognising, and responding in this
place?

The documentation here records for Jak and his family the strategies that he and the teacher are using to share
responsibility for both Jak’s learning and the assessment of its success. These strategies included consultation, using
the pictures on the wall, using the illustrations in the book, and discussing a relevant image (a skeleton).

A story about clouds

Sandra’s story

s

“Look, look, look, look!” shouted Joey, excitedly waving his hands in front of my face. “What? What? What?” | jumped up
to see just what was so amazing.

“Look!” exclaimed Joey, pointing up to the sky.

Well, what a sight! The most amazing cloud formation had formed. Stripey clouds were whizzing in the opposite
direction to large, white, fluffy ones. Spectacular!

“Quick, go and tell Jill — she’ll love them,” | told Joey.

| then called the children to the hill, and we all lay on the hill to observe nature in action.

Jill’s story
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Joey was playing outside. He raced inside, excitedly telling us about the clouds. We all went outside to see the two
different types of clouds in the sky going in opposite directions.

The children lay on the hill, looking up, while Veronica informed us that they were stratus and cumulus clouds. Stratus
clouds from the west and cumulus from the east. Lots of joy and wonder. Great observation, Joey!

Mum’s reaction

Joey’s father is a science teacher, but Lottie (his mother) feels this doesn’t necessarily direct Joey’s behaviour. She said,
however, that Joey does tend to notice things in nature, especially things in the sky. If there is a full moon, Joey will
spend time gazing at it. He loves choosing factual books from the library, and his latest choice includes one about
poisonous animals.

What’s happening here?

Joey notices an unusual cloud formation. In Sandra’s words, “Stripey clouds were whizzing in the opposite direction to
large, white, fluffy ones.” The children and the adults lie on the ground to watch them. This story is noticed and
commented on in three different ways by Sandra, Jill, and Joey’s mother.

What aspects of children’s contribution to assessments does this exemplify?

The format of this assessment item encourages a sense of multiple viewpoints on every event and that all contributions
(including the children’s) are valued. Although Joey doesn’t have his own story in this example, he is given credit for
starting the stories (“Great observation, Joey!”) and for contributing to the sense of “joy and wonder”.

How might this assessment develop children’s capacity to contribute to
assessments?

Joey started this story. This exemplar can demonstrate to the readers (including Joey) that the same story about an
event can be told or interpreted in different ways, depending on the storytellers’ perspectives, knowledge, and
experience. The “spectacular” sight amazes Sandra. Jill includes some scientific information (an explanation from
Veronica) about stratus and cumulus clouds. Lottie (Joey’s mother) adds information about Joey’s interest in the sky.
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What might this tell us about informal noticing, recognising, and responding in this
place?

An assessment exemplar that describes or interprets the same event from multiple perspectives is unusual. Because
the cloud story is written in this way, differing perspectives appear to be valued in this setting. For example, the teachers
invited a third voice from Joey’s mother.

” o«

The adults in the early childhood setting have written up this story using words such as “amazing”, “spectacular”,

”

“excitedly”, “joy”, and “wonder”. There is a sense of the enjoyment of the spontaneous and an appreciation of children’s
initiatives.

Emptying the supervisor's bag
Child's name: Campbell
Date: 28 June

Teacher: Carol

A Learning Story

Belonging Taking an

Interest Campbell delights in pulling objects out of the supervisor's bag (rolls, verification forms, and so
Mana whenua on). He opens the books carefully for an eighteen-month-old. He scans the pages and, if he

manages to find a pen (crayons are of little interest), he will hold the pen correctly and write

Well-being Being small, precise symbols.

Involved So as not to deter Campbell's interest in books and pens, the staff replaced the supervisor's bag
Mana atua with another bag.
Exploration Persisting Campbell investigated that bag ONCE, then set about climbing over the small fence and

with Difficulty searching around until he found the original bag and proceeded to pull out the much-coveted
Mana aotlroa books.
Communication Expressing an Squealing and chuckling, he proceeded to turn the pages.

Idea or a
Mana reo Feeling
Contribution Taking

Responsibility
Mana tangata

Short-term review

Has a specific interest and will persist to fulfil his desires.
Has precise skills and takes care with books.

Campbell's mother says he love “reading” the junk mail.
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What next?

Find and old roll book
Give Campbell opportunities to use pens and other media for writing.

What’s happening here?

Campbell has a particular interest in pulling objects out of the supervisor’s bag. The staff replaced the supervisor’s bag
with another, but Campbell is interested in the real world of current roll books and verification forms. The teachers
suggest that they might find an old roll book that looks the same.

What aspects of children’s contribution to assessments does this exemplify?

The staff and family are commenting on Campbell’s behalf. The teachers are identifying Campbell’s goals (and value
them enough to try to accommodate his determination to pursue this goal). Campbell’s “squealing and chuckling”
indicate his satisfaction at having achieved his goal.

The family is assisting with this attempt to understand what is important for Campbell. The staff have picked up on a
comment by Campbell’s mother that he loves “reading” the junk mail, and they use this information to plan for him.

How might this assessment develop children’s capacity to contribute to
assessments?

The topic of this item in Campbell’s portfolio is his pursuit of two particular interests: “reading” books that are valued by
adults and using a pen to write symbols. The documentation, an attempt to see the world through Campbell’s eyes, has
contributed to ongoing planning for Campbell’s learning.

A comment from Campbell’s mother indicates that he also likes to “read” the junk mail that comes into the house. This
comment is written down, and this interest will be pursued later at the early childhood centre. (It is the topic of another
story in Campbell’s portfolio six weeks later.)

Campbell’s particular interests in “real” books, pens, and writing are documented here, together with some of the
planning that followed. Through this planning, the staff will help Campbell to continue to pursue his goals and reinforce
his sense of what counts as “good work” for himself (see Guy Claxton’s comments on page 3).

What might this tell us about informal noticing, recognising, and responding in this
place?

The staff searched for ways to develop Campbell’s interests in appropriate contexts. They appear to value the focused
attention and delight that this example illustrates. Parents’ comments on the children’s interests are valued, too, and
written down to become a consideration for planning.

Your brain is for thinking
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Names: Koasigan and Cameron
18 November

Teacher: Lee

| found Koasigan and Cameron sitting on the floor together, viewing a book titled “How Your Body Works”. Cameron was
turning the pages.

“Look at the funny hat,” said Cameron.
“Oh! That’s not a funny hat. It's your brain. Your brain is for thinking,” said Koasigan in an informative manner.
“Look at this funny hat, too,” said Cameron.

“No, that’s your skull. It protects your brain. Stops it from being sandwiched,” said Koasigan.

Short-term review

Children are great teachers. Koasigan, with his kind manner, shared his knowledge and experience with Cameron. And
Cameron, delighted with Koasigan’s informative manner, soaked up the learning experience.

A very treasurable moment!

What’s happening here?
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Koasigan is teaching Cameron about the brain.

What aspects of children’s contribution to assessments does this exemplify?

This is an example of peer assessment. Koasigan is assessing Cameron’s knowledge of the brain and is correcting his
misunderstandings. The children discuss what they know about the brain as they look at a book about how the body
works. It is the children’s words that tell the story. This is a transcript of them (as remembered by the teacher or written
down at the time).

The teacher’'s comment about Cameron’s response suggests that, on this occasion, having a misunderstanding

corrected by a peer was enjoyable learning.

How might this assessment develop children’s capacity to contribute to
assessments?

One of the reasons for documenting this episode may have been to celebrate in writing a moment of negotiation about
meaning and an amicable discussion about what is “right”.

What might this tell us about informal noticing, recognising, and responding in this
place?

The teacher attempted to write down the children’s exact words. It appears from this that the teacher notices,
recognises, and values episodes in which the children teach each other. A library of non-fiction books that the children
can read enables this kind of peer teaching and discussion.

Tayla and "what next?"
Child's name: Tayla
Date: August

Teacher: Vicki

Examples or cues A Learning Story
Belonging Taking an Finding an interest here — a topic, an ) »
Interest activity, a role. Recognising the familiar, While we were sitting at the collage table

busily pasting and cutting, Kupu calls out “matt

Mana whenua enjoying the unfamiliar. Coping with
change. time.” Tayla quickly gets up and walks to the
entrance and calls:
Well-being Being Paying attention for a sustained period, "Haere mai ki te Whariki."
Involved feeling safe, trusting others. Being playful
Mana atua with others and/or materials. She turns to me and give me the biggest grin,
and walks back to the collage table.
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Exploration Persisting Setting and choosing difficult tasks. Using
with Difficulty a range of strategies to solve problems

Mana aotlroa when ‘stuck’ (be specific).

Communication Expressing an In a range of ways (specify). For example:
Idea or a oral language, gesture, music, art, writing,

Mana reo Feeling using numbers and patterns, telling

stories.

Contribution Taking Responding to others, to stories, and
Responsibility imagined events, ensuring that things are

Mana tangata fair, self-evaluating, helping others,

contributing to programme.

Short-term review

Tayla is so quick to respond to situations without any prompting. Every day | am learning about Tayla's many skills and
interests. She has beautiful reo and obviously knows her reo. Ka pai Tayla.

What next?

I'm just going to ask Tayla what next after | read this story to her!

What’s happening here?

Tayla assists with the early childhood centre’s schedule: the call to mat time. She decides to call in te reo Maori.
What aspects of children’s contribution to assessments does this exemplify?

In this example, the teacher plans for the child to contribute to the record. The “What next?” section of the assessment
will be written or completed by the child: “I'm just going to ask Tayla ‘What next?’ after | read this story to her!”

How might this assessment develop children’s capacity to contribute to
assessments?

This written story is a catalyst for a later discussion. The teacher clearly plans to read this story back to Tayla and to
invite her contribution. The discussion that follows this reading may not be recorded. It could include discussions about
routines, use of te reo Maori, What next? for Tayla, and perhaps the programme schedule in general.

What might this tell us about informal noticing, recognising, and responding in this
place?

There is a feeling of partnership here between the teacher and the child: the teacher appreciates Tayla’s use of te reo

AAA

MINISTRY OF EDUCATION
TE TAHUHU O TE MATAURANGA



EDUCATION.govt.nz

from the Ministry of Education

Maori, her taking responsibility, and her “biggest grin”. She is also anticipating Tayla’s contribution to the planning that
will follow from the episode recorded here.

Jack's interest in puzzles
Jack enjoys doing puzzles. He will search them out until he finds them and will spend relatively long periods of time

working at completing them. The stacker puzzle remains Jack’s favourite puzzle.

The stacker puzzle

Jack searched out the stacker puzzle, which was on the middle shelf. He took it down and made a noise to get attention.

Jack took the puzzle pieces off. He looked up to see if anyone was watching. He smiled and continued to put the puzzle
pieces on the baseboard.

Jack shows great concentration. When he concentrates, he usually lies on the floor with his tongue out.
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What’s happening here?

This entry is one of many observations of Jack’s sustained interest in a range of things, including play materials, as well
as his growing interest in playing with other toddlers. This item describes Jack’s enjoyment of puzzles. The photographs
show him working with a flat puzzle, placing pieces into the holes in the board. The teacher comments that his favourite
is the stacker puzzle, and there is a photograph of him with this.

What aspects of children’s contribution to assessments does this exemplify?

This is an example of an activity in which the material provides the assessment. Although the commentary says that
Jack “looked up to see if anyone was watching”, it may be that the satisfaction of completing these tasks comes from the
materials themselves. They “tell” him that he has succeeded. It is a particular kind of self- assessment, in which the child
does not need the adult to tell him that he has done well.

How might this assessment develop children’s capacity to contribute to
assessments?

Some of the “autotelic” activities and tasks (in which the materials do the “teaching”) that children enjoy will encourage
them to at least occasionally evaluate their own achievement and not to depend on adult praise to assess their
performance. Recording Jack’s activities over time will enable the teachers to keep this possible development in mind.

What might this tell us about informal noticing, recognising, and responding in this
place?

These activities are standard fare in early childhood settings. Montessori programmes are particularly characterised by
materials that do the teaching. They provide children with clear goals and criteria for success (as well as fine motor,
spatial, and colour- and picture-matching skills).

The teacher notes that “Jack shows great concentration” and suggests that the staff know when he is concentrating
because he “lies on the floor with his tongue out”. The teacher attempts to write the assessment as if from his viewpoint.

In this commentary, the teacher appears to know Jack’s special interests and to read his body language. Knowing
children well enables staff to notice, recognise, and respond intuitively as well as deliberately, recognising learning
opportunities for particular children. Deliberate responses on some occasions might include: inviting a child to attempt a
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more difficult puzzle, drawing a child’s attention to features of the puzzle that he or she should attend to, and providing
encouragement for the child to stay involved. (See the commentary on interactions between an adult and a child doing a
jigsaw in Wood et al., 1980, pages 111-112.)

Ray learns to draw fish
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Fish March (4 years)

Ray has learned to draw nice, straight lines and nice triangles. He drew two triangles first and they looked like fish, so he
drew in eyes. He drew another one and another one. Fish, fish, fish. Ben came along and said, “If you draw lines here, it
will look more like fish.” Ray tried, and it did look better. He added fins and a lot more fish.

What’s happening here?

Ray’s family has contributed a story about Ray’s drawing at home. It includes his older brother Ben giving advice. The
commentary is written in the family’s home language of Japanese as well as in English.

What aspects of children’s contribution to assessments does this exemplify?
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Ray’s family is contributing to the assessment record with and for Ray. Ray’s primary identity belongs with the family
and the home language. Therefore, this exemplar can be seen as a child’s contribution to the centre’s record.

How might this assessment develop children’s capacity to contribute to
assessments?

The family’s contributions to this portfolio over time reflect a partnership between the family (including Ray) and the
teachers in the compilation of evidence of Ray’s learning at home and at the early childhood centre. It is a joint
enterprise, and no doubt Ray feels part of this process and encouraged to contribute.

What might this tell us about informal noticing, recognising, and responding in this
place?

This family contributes to Ray’s assessment record by documenting some of the noticing, recognising, and responding
to Ray’s learning at home. In this case, it was his brother Ben who responded to his initial drawing with a suggestion for
improvement. Ray takes up this suggestion. The parent responds by documenting the process and adding it to Ray’s
early childhood centre portfolio.

Reflective questions — He patai hei whakaaro iho

o Why should children contribute to their own assessments?

o What examples do we have of the children contributing to their own assessment records?

 What examples do we have that show the children having a say in the description and discussion of their work or
their learning? How else might we encourage this?

« What examples do we have in our assessments that show the child, family, or whanau taking part in deciding what
learning is important for the child’s well-being?

» What evidence do we have of multiple voices contributing to assessments and making a difference to children’s
learning?

« Is there a dilemma in balancing the child’s voice, the teachers’ voice, and the whanau'’s voice in our assessments?

+ How can we find out what path the child is on and how the children can contribute to planning what they will do
next in assessments?

« In what ways can infants and toddlers contribute to their own assessments?
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Book 5: Assessment and learning: Community — Te aromatawai me te ako:
Hapori

Introduction - He kupu whakataki
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"Exemplars are examples of assessments that make visible learning that is valued so that theearning
community (children, families, whanau, teachers, and beyond) can foster ongoing and diverse learning
pathways."

Early Childhood Learning and Assessment Exemplar Project Advisory
Committee and Co-ordinators, 2002 (emphasis added)

Exemplar books 5, 6, and 7 ask the question: “What difference does assessment make to children’s learning?” These
exemplar books are about the purposes and consequences of documented assessment in early childhood.t We know
that feedback to children makes a difference to their learning. What difference does documented assessment make?
The exemplars collected for the Exemplar Project suggest that documented assessments can make a difference to:

e community: inviting the participation of children, families, whanau, teachers, and beyond;
« competence: making visible the learning that is valued;
« continuity: fostering ongoing and diverse pathways.

This book is about the first of these: community. Documented assessments can invite people to participate in a particular
learning community designed to foster children’s learning.

In this section

o Developing learning communities — He whakatipu hapori akoranga
o Links to Te Whariki— Nga hononga ki Te Whariki

o Exemplars — Nga tauaromahi

Reflective questions — He patai hei whakaaro iho

« References — Nga apitihanga

Downloads

o Assessment and Learning Te Aromatawai me te Ako: Hapori[PDF, 248 KB
« Nanny's Story [PDF, 246 KB

o A gift of fluffy slippers [PDF, 524 KB

o Exploring local history [PDF, 253 KB

o Sharing portfolios with the wider community[PDF, 297 KB
o Rangiatea [PDF, 290 KB

e The Flying Fox [PDF, 361 KB]

o Growing Trees [PDF, 230 KB]

o Reflective questions and References [PDF, 111 KB

« Acknowledgments [PDF, 185 KB]

o Book 5 - Assessment and Learning: Community (full)[PDF, 3.1 MB

1 Exemplar books 5, 6, and 7 owe much to a position paper written for the Exemplar Project (Carr and Cowie, 2003).
They also draw from a paper presented to the NZCER Annual Conference (Carr et al., 2001).

Developing learning communities — He whakatipu hapori akoranga
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Etienne Wenger (1998) explains that:
"Students need:

1. places of engagement
2. materials and experiences with which to build an image of the world and themselves
3. ways of having an effect on the world and making their actions matter.

From this perspective the purpose of educational design is not to appropriate learning and institutionalize it into an
engineered process, but to support the formation of learning communities ..."

page 271

Teaching and learning events can be designed around learning communities, and learning communities can be
connected to the world in meaningful ways.

There are four main aspects to the development of learning communities, each of which is discussed below:

« developing relationships;

« making some of the work public;

e making connections between the early childhood setting and home;

» making connections between the learning community and the world in meaningful ways.

Developing relationships

The idea of a learning community is introduced inBook 2. It is helpful to think of the early childhood setting as a learning
community constructed through the everyday responsive and reciprocal relationships that develop between those who
belong to it.

Research indicates that responsive and reciprocal relationships between teachers and children are rich contexts for
learning. Siraj-Blatchford et al.’s (2002) report on the Effective Pedagogy in the Early Years (EPEY) study (2002), a
large-scale research project in the United Kingdom, concludes that:

"adult-child interactions that involve some element of “sustained shared thinking” or what Bruner has termed “joint
involvement episodes” may be especially valuable in terms of children’s learning."”

page 10

Sheridan McKinley (2000) designed a study to identify the aspirations and concerns of Maori parents and whanau
regarding their children’s education. She asked parents to describe their best teacher at either primary or secondary
school and asked children to describe the characteristics of their teacher that they liked most. For the parents, the most
desirable characteristics were that teachers:

were caring and friendly, recognised the potential in children, and were comfortable;
were respectful;
were upfront, direct, honest, and fair.

For the children, the characteristics of their teacher that they most liked were that they:

were kind;
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had a close relationship with the children;
provided help when it was needed;
provided interesting activities.

McKinley’s findings emphasise the importance Maori parents and children place on belonging to learning communities in
which their relationships with teachers are warm, friendly, honest, and respectful.

Huhana Rokx (2000) outlines some relevant concepts as they relate to Maori traditions.

"Let me break down the concepts of collectivism and interdependency as | see them relating to Maori traditions.
These are the concepts of manaakitanga, aroha, awhi, tuakana-teina, korero, waiata etc. These concepts are all
based on face-to-face, in-your-face, physical persona interactions and relationships. Or in other words, people. He
aha te mea nui i te ao? He tangata. What is the most important thing in the world? People. People interacting with
people."”

page 16

One way in which teachers can build responsive and reciprocal relationships with children is by sharing their own home
experiences.

Vivian Gussin Paley (2001) demonstrates how sharing personal experiences can be a key feature of teaching inn Mrs
Tully’s Room. Mrs Tully, the supervisor of a childcare centre, tells numerous stories about her grandfather in order to
assist the children to understand their own learning experiences.

Making some of the work public

Learning communities are also constructed by writing down or recording some of the work of the community. A learning
community is a place of collective participation. One of the ways the participants are connected together as a
“community” engaged in learning is through the community’s practice being made public or documented. If the practice
is made public (to even a limited audience) or documented, then it is available and visible, not only for the teachers but
also for the children, families, whanau, and beyond to “read” in some way.

Etienne Wenger (1998) writes about the need for a balance in education between participation and what he calls
“reification” (making something public, making it “concrete”, realising or documenting it). He suggests that designing an
educational programme requires two kinds of opportunities for negotiating meaning in a learning community:

"One can make sure that some artefacts are in place — tools, plans, procedures, schedules, curriculums — so that
the future will have to be organised around them.

One can also make sure that the right people are at the right place in the right kind of relationship to make
something happen.”

pages 231-232

The artefacts in place will include documented assessments, and these will influence parents’ aspirations and
expectations. There is a considerable body of research that suggests that parents’ aspirations and expectations (as well
as their beliefs about whether achievement is associated with effort or innate ability) influence children’s achievement in
a range of ways (for example, Biddulph et al., 2003, and Frome and Eccles, 1998). Some further New Zealand studies
of family aspirations for their children are also outlined in Sarah Farquhar's research synthesis (2003; page 14).
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Some of the parents in Sheridan McKinley's (2000) study believed:

"that their children entered wharekura [Maori-immersion secondary schools], from kura kaupapa Maori [Maori-
immersion primary schools], with a confidence and an eagerness to learn because the teachers had instilled the
belief that the child could achieve anything they wanted to. There was no such phrase as 'l can’t”.

page 87
Documented assessments can contribute to and construct such beliefs.
Making connections between the early childhood setting and home

Including families and whanau in the early childhood centre’s curriculum and assessment enhances children’s learning.
Families enrich the record of learning, reduce some of the uncertainty and ambiguity, and provide a bridge for
connecting experiences. Early childhood settings can include families in their assessment and curriculum in many ways.
Documented assessments that are sent home regularly invite and encourage families to take part in the learning
community. As many settings have found, narratives of achievements are a particularly successful way of doing this. In
some settings, families write “parent” or “whanau” stories to add to their children’s portfolios. Children contribute as well
(see Book 4). A wider community of people and places can be part of the curriculum and become part of the
assessments as well, for example, local whanau can provide guidelines for definitions of competence in a number of
domains.

In parent and whanau-based programmes, family and centre are closely aligned.

"If we visit Bronfenbrenner’s ecology model, he talked about the home and the centre as being two distinctive
microsystems of the child (Bronfenbrenner, 1979). Both were separate. In kbhanga reo the two microsystems must
overlap. The overlap is brought about by the commitment to the kaupapa and the entire whanau ownership of Te
Whariki."

Arapera Royal Tangaere, 2000, page 28

Biddulph et al. (2003) include a chapter on centre or school partnerships with family and community in their best
evidence synthesis of research in The Complexity of Community and Family Influences on Children’s Achievement in
New Zealand. They conclude:

"There are various forms of partnership, but not all are effective. Those which are poorly designed, based on deficit
views, and not responsive to the needs of families can be ineffective, and even counterproductive.”

page 172

They cite as an example of a successful overseas initiative the partnership between the Pen Green Centre and the
community in Corby, England (pages 166—167).

Making connections between the learning community and the world in meaningful ways

Book 6 outlines three aspects of competence. Two of these are “learning strategies and dispositions” and “social roles
and culturally valued literacies”. Children explore and develop these aspects by engaging with people, places, and
things and through the involvement of the early childhood learning community in the outside world. For example, visiting
artists can help the learning community set reference points for competence in art. Exemplars throughout the books
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provide examples of the documentation of these connections. The documentation itself then contributes to the
resources of the community.

Biddulph et al. (2003) report that in:

"a small study of Tongan parents living in Auckland, Fusitu‘a and Coxon (1998) found that a significant motivating
force behind the desire of these parents for their children to be successful in school was their hope that their
children would be fie‘aonga (useful) to their own community.”

page 118

What to look for

Assessments that are accessible and detailed enough to invite children and families to suggest developments and
alternatives and to bring knowledge and expectations from home. They can be revisited at home with family, whanau,
and the wider community of friends and neighbours. They also clarify teachers’ interpretations and expectations.
Assessments that include contributions from home that can be revisited in the early childhood setting. Teachers and
children can make connections with the knowledge and expectations at home.

Assessments that reflect manaakitanga and include in the early childhood setting some of the socially and culturally
valued roles in the community, including tuakana-teina roles and the role of carer for the environment.

Assessments that reflect two-way conversations between the early childhood setting and the wider community.
Assessments that record ongoing explorations of the local landscape and valued people, places, things, and times.
Assessments that document literacies and ongoing relationships with people from a diversity of cultures in the
community.

Links to Te Whariki — Nga hononga ki Te Whariki

The exemplars in this book supplement those in Book 2 where the four principles of Te Whariki are discussed and
exemplified separately. Learning communities that are empowering take a holistic approach to learning. They are
constructed through responsive and reciprocal relationships with people, places, and things as well as through involving
whanau and community. All the principles are integrated in the development of a community that will foster ongoing and
diverse pathways of learning.

Assessments will contribute to the development of bicultural learning communities committed to kotahitanga, nga
hononga, and whakawhanaungatanga. The development of communities of learners will be reflected in concepts such
as manaakitanga, aroha, awhi, tuakana-teina, korero, and waiata.

Exemplars — Nga tauaromabhi

Nanny's story
Children's names: Matiu and Heremaia

Date: 23 July
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A Learning Story

Belonging Taking an Interest
Nanny came into Kindergarten today with

Matiu and Heremaia. They were both
proudly holding the pirerehua they made
with Nanny at home.

Mana whenua

Well-being Being Involved

“Hoatu ki a whaea,” says Nan. Matiu gives
Mana atua me his purerehua.
Exploration Persisting with Difficulty “You know what it's made of?” he asks,

smiling at me.

Mana aotlroa .
“I'm not too sure, Matiu, can you tell me?”

Communication Expressing an Idea or a Feeling “I made it from fish heads, me and Nanny,
see?”
Mana reo
“Were the fish heads nice?” | ask.
Contribution Taking Responsibility .
“Mmm, yeah” he replies.
Mana tangata

Nanny told me that they did a karakia and
gave the first fish back to Tangaroa
(Guardian of the Sea), then they caught
some more. Those ones they took home
and ate them for kai.

Then Matiu, Heremaia and Nan made

the parerehua from the fish heads. | asked
Matiu and Heremaia if they would like to
put their parerehua into the office so they
were kept safe.

Matiu asked if he could have news today
at the mat.

“I think that is a good idea, Matiu.” We
leave the wonderful parerehua in the office
ready for mat-time.

Short-term review

What a wonderful learning experience for the family to share with the other children. Nanny felt comfortable to share her
knowledge and this wonderful activity she did with her mokopuna and with the teachers.

Nanny's knowledge of Te Ao Maori is reflected in the conversation and is shared with teachers (e.g. Karakia).

Thanks for the wonderful idea, Nanny, all we need to do now is catch a fish!!!!

What’s happening here?

Matiu and Heremaia proudly bring pirerehua they made at home with their nanny. Nanny’s story about fishing and the
cultural traditions associated with fishing is added (with her permission) to her mokopuna’s portfolio. Matiu repeats the
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story at mat time, and it is later incorporated in the children’s play.

What aspects of community participation does this assessment exemplify?

Matiu’s nanny contributes a story and cultural knowledge to the early childhood centre, and the teacher writes it down
for Matiu’s portfolio. Matiu repeats the story at mat time. The children later incorporate it in their play.

How might this assessment encourage community participation?

At this kindergarten, the head teacher’s first language is Maori, and many family members speak te reo Maori while they
are at the centre. Families frequently share kai moana with the children, and photographs of a community event in which
the families opened and ate mussels became part of the documentation on the wall of the kindergarten.

Cultural themes and community events and knowledge are an integral part of this early childhood programme.
Community participation is enhanced through the use of te reo Maori and the support of tikanga Maori, as is evident in
this assessment.

What might this tell us about informal noticing, recognising, and responding in this
place?

Both Nanny and Matiu told this story. The teachers recognise its importance and may well tell it again when other
stories are told to remind the children of culturally valued traditions.

The teachers frequently include photographs of similar episodes in documentation displayed on the wall.
A qift of fluffy slippers

Child’s name: Vini

Date: November

Teacher: Rosie

A Learning Story

Belonging
“My Mother's slippers are broken,” Vini explained to me. “| would like to make her new slippers,” he continued.

LTI TSV “Great, Vini — what a thoughtful idea ... What do you think you need to make them?” | asked.

Well-being “Hmmm ... cardboard ... brown cardboard,” he decided.

Mana atua | suggested that he draw around the shape of my feet — he agreed my feet were approximately the same size as his
mother's. These were skilfully cut out.

SRR “Next, | would like some material,” Vini decided as he fossicked through the fabric container. He produced the yellow

_ fluff and together we negotiated our way around the shape of the soles. (Cutting sheepskin requires quite some effort!)
Mana aotlroa

With the aid of the glue gun, the soles were attached along with the top of the slippers. Vini liked the way | slipped my
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L foot into my shoes — his slipper design followed along the same theme.
Communication

“These are superb slippers, Vini! - have you finished them?” | enquired.
Mana reo

“No ... not yet ... they need a ribbon,” he answered.
Contribution It was to be the pink boa — a feathered strand tied in a bow with a blue pompom to top them off!

Mana tangata The wrapping process began ... great thought went into the colour of the paper ad of the bow around the top of the
parcel. Glitter and glue were used in the final finishing touches of his gift.

Vini presented his most precious gift to his mother after mat time ...
Shalu held the beautiful slippers to her heart and, overwhelmed, she sighed and said ...

“A gift to be treasured for a lifetime.”

Short-term review

What can | say, Vini? Words really cannot describe the thoughtfulness, caring and love you demonstrated today.
Mummy was so right when she talked about a 'gift for a lifetime' ... You are a wonderful example to us all ... we are so
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incredibly proud of the person you are ... may you continue weaving your magic forever.

Quote from part of the parent's voice
“Vini has been a very affectionate son from the beginning. But now here | have proof. The slippers he made
for me were unbelievable in terms of thoughtfulness and technical perfection for a little child.
| am also very very thankful to all the teachers for helping him to be what he is today and what he will be

tomorrow ... Many thanks for spending all that time (and so patiently).

What’s happening here?

Vini, aged four, tells the teachers that his mother needs new slippers. He makes a pair for her (with much measuring,
gluing, and decorating). The teacher writes this up for his portfolio, and Vini’s mother adds a comment.

What aspects of community participation does this assessment exemplify?

This exemplar is an example of an assessment that is accessible and detailed enough to invite the family to suggest
developments and alternatives and to contribute knowledge and expectations from home. It invites their participation.

Vini’s mother adds to the assessment of Vini’'s work. Her contribution includes a reference to the technical expertise that
this work illustrates. She writes that the slippers were “unbelievable in terms of thoughtfulness and technical perfection
for a little child”.

How might this assessment encourage community participation?

The teachers’ ongoing comments in Vini’s portfolio indicate that they value comments from his parents.
Vini’'s mother provides an in-depth comment on her son’s early childhood education. The teachers include it in the

assessment, encouraging further contributions.

What might this tell us about informal noticing, recognising, and responding in this
place?

In writing about this episode, the teacher emphasises Vini’s developing identity as a caring and thoughtful person. The
commentary is written to Vini. The assumption is that this story will be read back to him.

A range of materials and tools (such as the scissors and a glue gun) are available for the children to use in their
constructions so that the teachers can readily respond to the children’s plans. In this case, the teacher recognises a
learning opportunity and appears to provide just the right amount of assistance at the right time, helping Vini to make a
pattern and assisting with the cutting.

Exploring local history

AAA

MINISTRY OF EDUCATION
TE TAHUHU O TE MATAURANGA


https://www.education.govt.nz/early-childhood/teaching-and-learning/assessment-for-learning/kei-tua-o-te-pae-2/assessment-and-learning-community-te-aromatawai-me-te-ako-hapori/exemplars-nga-tauaromahi/#cd_7327_exploring-local-history_Education%5CComplexDocuments%5CModel%5CComplexDocumentAccordionSection

EDUCATION.govt.nz

from the Ministry of Education

Group learning story

October

After reading the story about Hinemoa and Tutanekai, we talked about the carvings in the whare of Tutanekai and what
each part of the wharenui was called in te reo Maori. We talked about how they could have been made.

Grayson said, “Special carvers made them with hammers and knives.” The other children agreed.
Azia asked if she could make a whare. | said, “Sure. What do you think you could use to make it?”

Grayson said, “You could use the ice block sticks like | did, see?” She was pointing to the pictures that she, Joel, and
Tessa had made of the wall of Tutanekai’s whare.

Azia said, “Okay, but | want to make my own whare.”
Grayson, Joel, and Tessa had created their own whare and talked about how they should look while referring to the

pictures that we found and the storybook.

What next?
Organise a trip to the local museum to see more Maori art and craft and also the maihi of a wharenui, because that
really interested the children. The upcoming marae trip will also stimulate lots of discussion and interest.

Talk more with the children about the different parts of the wharenui and what they are called. This will provide an
excellent lead-in to our trip to the marae, as the children will have an understanding of the physical aspects of the marae
before we go.

Grayson’s learning story

Lately, we have been focusing on sharing New Zealand legends with the children. Their interest is continuing each day,
with them asking for the stories to be repeated. We have displayed some kowhaiwhai patterns in the art area to create
an awareness of the beauty of these designs. Today, we made “te whare a Tutanekai” after reading the local story
about Tatanekai and Hinemoa.

What wonderful interest and concentration Grayson showed in doing her work! She used natural materials and ice
cream sticks to make her whare.

She came to me when her work was finished and said with a smile, “These are the Maori people inside.”
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Grayson’s whare completed.

Grayson is developing an expectation that books can inform and excite and is also developing familiarity with stories
valued as part of our New Zealand heritage.

Group learning story

November: lhenga marae visit

Today, we went on a trip to visit Inenga’s marae at Waiariki Institute. We travelled there on the bus in the rain. When we
arrived, we waited in the gateway to be invited in by the tangata whenua of the marae.

Whaea welcomed us on with a karanga.
We then went inside and had a korero with Whaea about the whakairo (carvings) inside the building.

It was interesting to hear Whaea talk about the history and stories behind the whakairo, who carved them, and why the
designs and stories were chosen. We heard of lhenga and his travels around Aotearoa and how he named many places
in this area and throughout Te lka a Maui. She told us about Captain Cook and Abel Tasman.

We discovered that Ihenga named Ngongotaha after climbing the mountain and meeting the patupaiarehe, who gave
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him a drink out of a calabash. “Ngongotaha” means “to drink water out of a calabash”.

The children enjoyed going around the wharenui and looking closely at and feeling the whakairo.

What next?

Reuvisit the children’s memories from the trip and talk a bit more about the history.

Talk with the children about designing their own whakairo and creating stories about them that relate to their lives.

Programme evaluation

Over the past few months, we have been exploring many stories about the history of our city.

Through our project on Lake Rotorua, the children have developed an understanding of its physical shape and the
placement of Mokoia Island. Through the story about Hinemoa and Tatanekai, the children developed their knowledge
of the island’s history.

The rock warriors story provided a vivid story to explain the rocks that we see as we drive out of Rotorua on State
Highway 5. The children really enjoyed this story. They asked for it frequently and created their own rocks.

Reading all these stories created another interest in Maori art and crafts. We explored this by creating new resources for
the children to use and view, such as koru and kowhaiwhai in the art area. A student teacher got involved in this interest
by working with the children to create a cloak for the kindergarten.

The trip to the museum provided the children with information about the eruption at Mount Tarawera and the history of
the Bath House. The museum also gave the children a chance to see a lot of Maori art and craft up close and to hear the
history behind some of the pieces that relate to the iwi of this area.

The marae trip to lhenga at Waiariki Institute helped to develop a link between the marae and our learning community
and provided the children with the chance to experience powhiri and hear stories about he whakairo.

This has been a rewarding interest for all. All the children became involved and increased their understanding of our
local history and culture, in particular, of Maori art and craft.

What’s happening here?

This documentation is part of this centre’s ongoing record of their experiences exploring significant people, places, and
things in the local area.

What aspects of community participation does this assessment exemplify?

The learning community functions both within and outside the early childhood centre, reading stories, constructing
representations, and visiting the museum and local marae.
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The local community are represented in te reo, whakairo, powhiri, and story. Peers suggest ideas to each other, and
experts teach the children the area’s history.

Exploration and reflection are ongoing. The knowledge the children gain about people from the past contributes to their
sense of community.

How might this assessment encourage community participation?

The record here is part of the centre’s careful preparation for the visit to the marae. The record will be revisited in the
same way as the stories from local history are revisited again and again. Valuing records in this way encourages others
to continue to participate in the learning community.

What might this tell us about informal noticing, recognising, and responding in this
place?

The teachers are encouraging the children’s interest in a number of ways: through stories, construction activities,
projects, trips, and input from local experts. They value the links with the community and carefully craft a diverse
programme to strengthen these understandings and links. The teachers have included in their planned learning
outcomes for the children: “That the children develop knowledge about the features of our area, Rotorua, particularly
areas of physical and/or spiritual significance, such as our local lakes and mountains.”

Sharing portfolios with the wider community

This was Anna’s idea. She decided what she wanted to say and only needed help with spelling some words.

Parent’s voice

Emma got very excited one evening as | put her to bed. She told me she was visiting Warrengate Hospital the following
day. | told her there probably wasn’t a visit, as | had not received a notice about it. When we arrived at kindergarten the
next day, | spoke to the teacher, who told us the Warrengate residents were visiting the kindergarten a few days later.
We counted down the days, and Emma awaited the visit with great anticipation. She told me she particularly wanted to
see a resident called Mr Shanks, who she had met on a previous visit.
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Emma and Mr Shanks

What’s happening here?

Photographs on display and items in the children’s portfolios record visits between children and residents from a local
hospital for the elderly. This exemplar includes two samples of the documentation of these visits, which have been
ongoing over four years.

What aspects of community participation does this assessment exemplify?

The children’s portfolios serve as bridges for developing ongoing whanaungatanga or reciprocal relationships between
the children and elderly residents in the local community. A photo records Emma showing her portfolio to Mr Shanks
during a visit by the residents to the early childhood centre.

Entries in the children’s portfolios by teachers and parents record the children’s participation in these developing

relationships.

How might this assessment encourage community participation?

The head teacher notes (see below) that the visits have developed warm relationships between the children and the
elderly. She also comments on the positive contribution this has made to the children’s (and the parent’s) attitudes
towards the elderly. Photographs on display, together with photos and comments in the children’s portfolios, reinforce
these developing positive attitudes.

What might this tell us about informal noticing, recognising, and responding in this
place?

AAA

MINISTRY OF EDUCATION
TE TAHUHU O TE MATAURANGA



EDUCATION.govt.nz

from the Ministry of Education

Intergenerational relationships are highly valued in this early childhood centre. The head teacher writes:

"Children and the elderly sharing their mutual delight in each other are a powerful mix. Opportunities for this
exchange of interest and joy have been encouraged in our kindergarten since our first visit to a local hospital
for the elderly four years ago.

We have organised our centre to be more welcoming for our elderly whanau and have actively encouraged
grandparents to stay with us as parent help or just for part of a session.

We had a grandparents/special friends’ morning and afternoon tea and checked that our range of storybooks
reflected these special relationships.

Our relationship with the residents of the hospital for the elderly is now ongoing and developing. We have
had issues to sort out, for example, ensuring we have parent help, buying a teapot, wearing name tags, and
so on. The children have really enjoyed sharing and showing their portfolios with their older friends. We have
visited the hospital as a large group. (The children were fascinated touring the hospital and looking at the
walking frames and equipment.) We are now looking at ways to visit in small groups. Parents are kept
informed about the visits through displays of photographs and the head teacher’s report. (For example, May:
“The residents were delighted with the children’s friendly interest and warm response and were quite
fascinated watching the children making scones and planting bulbs.

It was very touching, noting as they sat in their wheelchairs, their pleasure in watching our children being so
physically active.”)

(A full discussion of this kindergarten’s experience is available in McKenzie [2003].)
Rangiatea
Rangiatea, the 146 year-old historic church in Otaki, burned down in October 1995. The community was devastated.

The rebuilding has been a major undertaking that has touched the lives of many of the kindergarten children.

A
lrmsswms

We took the children in small groups to visit Rangiatea. Whanau came with us. Many stories were told that we would not
otherwise have heard.

One child’s great-grandfather’s carpentry tools were used — the planes were just like the ones used in the original.
Another child had gone with his dad to help dig the drains before the construction startedHe didn’t build the church. He
just dug the holes.

Another child said I know about it. Someone went with a torch and matches and burned it down.The police chased him
but couldn’t catch him. My mum told me.
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We walked through the town to get to the church and saw many familiar people. The children recognised many of the
workers: There’s Uncle Skinny. Smile, we're taking your photo!

There was lots of korero about scaffolding and pulleys and how the workers could stay on the roof. There was also
korero to uncles and grandads in the urupa and karakia when we left.

One group met up with the priest who told them lots about how the old church had been built without nails. He promised
to come and visit us at kindergarten.

The photos we took will become historic artefacts — these children saw history in the making. We have made a formal
connection with the church that acknowledges our respect and the value we have for this building and what it stands for.

The next time we visit, we wonder what we will see. A roof? Windows? Children who pass by or visit it regularly keep us

updated.

The learning that happened

Kaiako made new connections with individual children’s whanau.

Spiritual aspects about the urupa and the rebuilding became big conversation topics.
Back at kindergarten, the children re-enacted the rebuilding in their block play.

The children made deeper social, cultural, and whanau connections with each other.

Our assessment

The visit to Rangiatea fostered strong links to the community:

inside the kindergarten with whanau;
outside the kindergarten with community and whanau, too.

The experience allowed conversations to emerge, and we learned about different dimensions of our community.

The story continues ...
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As the children get out the term books or their own kindergarten books and look at the photos and the newspaper
cuttings, they remember and reflect. They update us on the progress they notice as they drive past the church.

Informing curriculum

At kindergarten, they build churches with blocks, including the scaffolding and often the urupa. There have been many
conversations about deaths and burials.

The shared knowledge of the group consolidates their adventures and strengthens the connecting links between

kindergarten and home.

What’s happening here?

This exemplar tells the story of visits to a historic church, Rangiatea. It gathers together a selection of comments and
photographs from a range of documentation sites in the early childhood centre: term books (including newspaper
cuttings), wall displays, and the children’s “kindergarten books”.

What aspects of community participation does this assessment exemplify?

This community story records aspects of the children’s engagement with people, places, and things over time.

People in the community include the children, whanau (including whanau from the past), construction workers on the
building site, familiar people in the town, and the priest.

Places in this community story include the kindergarten, the historic church, the building site, the town, and the urupa.

Things or artefacts in this exemplar include one child’s great-grandfather’s carpentry tools, models of the church
constructed with blocks, the technological machines used in the construction (scaffolding, pulleys, the original building
built without nails), and the photos taken by the children.

Aspects of community that are shared include korero, karakia, and spiritual aspects of the urupa.

How might this assessment encourage community participation?

The exemplar includes a section on the continuing story: “As the children get out the term books or their own
kindergarten books and look at the photos and the newspaper cuttings, they remember and reflect. They update us on
the progress they notice as they drive past the church.”

Through this ongoing interest, the children will continue to engage with people, places, and things in the community.

What might this tell us about informal noticing, recognising, and responding in this
place?
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The centre has written an “Assessment Assessment” (see below). The body of the text reads, “We have an emergent
curriculum that spirals and curls. At its heart is assessment that grows from a holistic view of the child, the whanau and
the community. Our assessments are formal and informal, verbal and documented. The documentation, with its strong
visual content, is used in many ways — archival record, a medium for reflection and a way to show what happens here. It
translates the curriculum of Te Wharikiinto our own languages. The format allows for assessment and planning to be
included in the documentation and for ongoing assessments to be made by children, whanau, kaiako and the wider

community.”
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The flying fox
Child's name: Andrew
Date: February

Teacher: Karen

Taking an Interest
Belonging

Mana whenua

Being Involved
Well-being

Mana atua

Examples or cues

Finding an interest here — a
topic, an activity, a role.
Recognising the familiar,
enjoying the unfamiliar.
Coping with change.

Paying attention for a
sustained period, feeling safe,
trusting others. Being playful
with others and/or materials.

A Learning Story

When Andrew's mum came to
kindergarten today, she got
Andrew's portfolio and began
to write a Parent's Voice.
Andrew's mum was writing a
story about Andrew's exciting
weekend.

Later on in the session, |
asked Andrew to share his
story with me, and he got his
file and proudly showed me
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Exploration

Mana aotlroa

Communication

Mana reo

Contribution

Mana tangata

Short-term review

Persisting with Difficulty

Expressing an Idea or a
Feeling

Taking Responsibility

Setting and choosing difficult
tasks. Using a range of
strategies to solve problems
when ‘stuck’ (be specific).

In a range of ways (specify).
For example: oral language,
gesture, music, art, writing,
using numbers and patterns,
telling stories.

Responding to others, to
stories, and imagined events,
ensuring that things are fair,
self-evaluating, helping
others, contributing to
programme.

his mum's story. We had a
great discussion about the fun
he had had on the flying fox
and his visit to the park.

| then suggested he might like
to draw or paint a picture
about his great weekend, a